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C H A P T E R  I  
I N T R O D U C T I O N  A N D  S T A T E M E N T  O F  T H E  P R O B L E M  
T h e  u n d e r l y i n g  p h i l o s o p h y  o f  t h e  p u b l i c  e l e m e n t a r y  
s c h o o l s  i n  t h e  S t a t e  o f  W a s h i n g t o n  e n c o m p a s s e s  t h e  o b j e c t i v e  
o f  g i v i n g  e q u a l  e d u c a t i o n a l  o p p o r t u n i t i e s  t o  a l l  o f  t h e  
c h i l d r e n  o f  a l l  o f  t h e  p e o p l e ,  r e g a r d l e s s  o f  t h e i r  s o c i a l ,  
e c o n o m i c ,  r a c i a l ,  o r  r e l i g i o u s  s t a t u s .  I t  m a y  f u r t h e r  b e  
s t a t e d  t h a t  i t  i s  t h e  o b l i g a t i o n  o f  o u r  e l e m e n t a r y  e d u -
c a t i o n a l  s y s t e m s  t o  d i s c o v e r  a n d  d e v e l o p ,  a s  f u l l y  a s  
p o s s i b l e ,  t h e  i n h e r e n t  a b i l i t i e s  o f  e a c h  c h i l d  i n t r u s t e d  t o  
o u r  c a r e  a n d  t r a i n i n g .  
I N D I V I D U A L  D I F F E R E N C E S  
E d u c a t o r s  h a v e  l o n g  a c c e p t e d  t h e  f a c t  t h a t  c h i l d r e n  
o f  l i k e  c h r o n o l o g i c a l  a g e  a r e  n o t  n e c e s s a r i l y  c a p a b l e  o f  
d o i n g  l i k e  q u a l i t y  o r  k i n d  o f  s c h o o l  w o r k .  I n d i v i d u a l  
d i f f e r e n c e s  o f  a l l  p e o p l e  a r e  w i t h  u s  c o n s t a n t l y  i n  o r  o u t  
o f  t h e  s c h o o l  r o o m .  A n a s t a s i a  h a s  t h i s  t o  s a y  a b o u t  t h e  
d i f f e r e n c e  o f  p e o p l e .  
W i t h i n  t h e  h u m a n  s p e c i e s ,  i n d i v i d u a l  d i f f e r e n c e s  h a v e  
l o n g  b e e n  r e c o g n i z e d .  M a n y  o f  o u r  b a s i c  s o c i a l  i n s t i -
t u t i o n s ,  a n d  i n  f a c t  t h e  p a t t e r n s  o f  s o c i e t i e s  t h e m -
s e l v e s  a r e  l a r g e l y  c o l o r e d  b y  t h e  f a c t  t h a t  i n d i v i d u a l s  
d i f f e r  f r o m  e a c h  o t h e r .  I n  o u r  e v e r y d a y  a c t i v i t i e s  w e  
a r e  c o n s t a n t l y  a d j u s t i n g  o u r s e l v e s  t o  i n d i v i d u a l  
L i b r a 1 '  ,  
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differences among our associates.! 
The literature abounds with studies that have been 
made to provide adequate educational opportunitie~ for the 
mentally retarded children in the elementary schools. Gruhn 
and Douglas have this comment to make in regard to current 
practices for this exceptional group: 
For example, for the mentally retarded pupil, there 
are opportunity rooms, special teachers and courses, and 
study materials suited to his interests and abilities. 
For the blind, the feeble-minded, and the deaf, there 
are special classes or separate schools. Even the truant 
and the chronic troublemaker are granted special con-
sideration in the instructional program of many schools. 2 
What of the exceptional children who have mental 
capabilities far superior to their classmates? What pro-
visions have been made for this group in our elementary 
schools? To quote from Hollingsworth: 
Children testing at or above 140 r.Q. are unrecognize:j 
by the school, are unprovided for in mass education, 
are functioning far below their mental level in the 
elementary school, yet are maintaining themselves 
scholastically and socially without giving much trouble 
to either school or society. They earn high marks 
without effort and waste one-half or more of their 
time during the school day either in idleness or in the 
performance of routine tasks and errands, under the 
lAnne Anastasia, ttThe Nature of Individual Differ-
ences," Fields of Ps~chology, J. P. Guilford, editor (New 
York: D. Van Nostran Company, 1940), p. 252. 
2william T. Gruhn and Harl R. Douglass, The Modern 
Junior High School (New York: The Ronald Press Company, 
1947), p:--2°29. 
3  
g e n e r a l  c o n c e p t  o f  h e l p i n g  t h e  t e a c h e r . 3  
I t  i s  w i t h  t h e  l a t t e r  g r o u p  o f  e x c e p t i o n a l  c h i l d r e n  
t h a t  t h e  a u t h o r  c o n c e r n s  h i m s e l f  i n  t h e  p r e s e n t  s t u d y .  
C H A R A C T E R I S T I C S  O F  G I F T E D  C H I L D R E N  
A t  t h i s  p o i n t  i t  w o u l d  b e  w e l l  t o  d e f i n e  t h e  g e n e r a l  
c h a r a c t e r i s t i c s  o f  m e n t a l l y  g i f t e d  c h i l d r e n .  T e r m a n  a n d  
O d e n 4  s t a t e  t h a t  g e n e r a l l y  c h i l d r e n  w i t h  a  h i g h  I .  Q .  a r e  o n  
t h e  a v e r a g e  s u p e r i o r  t o  t h e  g e n e r a l  p o p u l a t i o n .  G i f t e d  
c h i l d r e n ' s  a c h i e v e m e n t  q u o t i e n t s  a r e  u s u a l l y  h i g h  i n  a l l  
s c h o o l  s u b j e c t s ,  a n d  i n  t r a i t  a n d  p e r s o n a l i t y  a v e r a g e  a b o v e  
t h e  g e n e r a l  c h i l d  p o p u l a t i o n .  T e r m a n  a n d  O d e n  a l s o  i n d i c a t e  
t h a t  t w o  m a i n  f a c t s  s t a n d  o u t  c l e a r l y  c o n c e r n i n g  g i f t e d  
c h i l d r e n :  
1 .  T h e  d e v i a t i o n  o f  t h e  g i f t e d  s u b j e c t s  i s  i n  t h e  
u p w a r d  d i r e c t i o n  f o r  n e a r l y  a l l  t r a i t s .  T h i s  i s  a n o t h e r  
w a y  o f  s a y i n g  t h a t  d e s i r a b l e  t r a i t s  t e n d  t o  b e  p o s i t i v e ) ¥  
r a t h e r  t h a n  n e g a t i v e l y  c o r r e l a t e d .  T h e r e  i s  n o  l a w  o f  
c o m p e n s a t i o n  w h e r e b y  t h e  i n t e l l e c t u a l  s u p e r i o r i t y  o f  t h e  
g i f t e d  i s  s u r e  t o  b e  o f f s e t  b y  i n f e r i o r i t i e s  a m o n g  n o n -
i n t e l l e c t u a l  l i n e s .  
2 .  T h e  a m o u n t  o f  u p w a r d  d e v i a t i o n  i s  n o t  t h e  s a m e  i n  
3 N a t i o n a l  S o c i e t y  f o r  t h e  S t u d y  o f  E d u c a t i o n ,  I n t e l l i -
g e n c e :  I t s  N a t u r e  a n d  N u r t u r e ,  P a r t  I ,  T h i r t y  N i n t h  Y e a r b o o k  
( B l o o m i n g t o n ,  I l l i n o i s :  P u b l i c  S c h o o l  P u b l i s h i n g  C o m p a n y ,  
1 9  4 0 )  ,  p  •  6  6 .  
4
L e w i s  M .  T e r m a n  a n d  M e l i t a  H .  O d e n ,  T h e  G i f t e d  C h i l d  
G r o w s  U p  ( S t a n f o r d ,  C a l i f o r n i a :  S t a n f o r d  U n i v e r s i t y  P r e s s ,  
1 9 4 7 ) , - p .  3 7 7 .  
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all traits. It is greatest in those aspects of behavior 
most closely related to intelligence, such as originality, 
intellectual interests, and ability to score high in 
achievement tests. In school achievement the superiority 
is greatest in the abstract subjects and least in pen-
manship, spelling, and routine arithmetical computations. 
This unevenness is no greater in amount for gifted than 
for average children, but it is different in direction; 
whereas the gifted are at their best in thought subjects, 
average children are at their best in subjects that make 
least demands upon concept manipulation.5 
Varying opinions concerning the dividing line between 
the intelligence of gifted and non-gifted children is re-
flected by statements of authorities and by current practices 
among some school systems. For example, Terman and Burks 
comment that those children with an I. Q. of 130 to 140 or 
more "are sufficiently unlike average children to need 
special educational opportunities."6 In the Cleveland 
schools, pupils with 120 or more r. Q. are eligible for 
special classes for gifted pupils.7 The practice in Balti-
more is to examine the records of all pupils with an r. Q. 
of 110 or more in the belief that many of them may have 
special abilities which justify giving them an enriched 
5rb1a., p. 57. 
6carl Murchison, editor, Handbook of Child Pstchology 
(Worcester, Massachusetts: Clarke UniversI'fy Press,933), 
p. 774. 
7Merle R. Sumption, Three Hundred Gifted Children: A 
Follow-Up Study of the Results of Special Education of Su--
perlor Children --rNew York: WorIO Book Company, 1941)';' ~ 
p. 48. 
p r o g r a m . 8  
P u r p o s e  o f  t h e  s t u d y .  T h e  p r e c e d i n g  s t a t e m e n t s  h a v e  
i n d i c a t e d  t o  t h e  r e a d e r  t h a t  t h e r e  a r e  m e n t a l l y  g i f t e d  
c h i l d r e n  i n  o u r  p u b l i c  e l e m e n t a r y  s c h o o l s  t h a t  n e e d  e d u -
5  
c q t i o n a l  o p p o r t u n i t i e s  i n  a d d i t i o n  t o  t h e  p r o g r a m  p r o v i d e d  
f o r  t h e  m e n t a l l y  a v e r a g e  s t u d e n t s .  T h e  p u r p o s e  o f  t h i s  s t u d y  
i s  t o  m a k e  a n  i n v e s t i g a t i o n  o f  t h e  c u r r e n t  e d u c a t i o n a l  
p r a c t i c e s  i n  p r o v i d i n g  f o r  g i f t e d  c h i l d r e n  i n  t h e  e l e m e n t a r y  
s c h o o l s  o f  t h e  S t a t e  o f  W a s h i n g t o n ,  t o  t h e  e n d  o f  f o r m u -
l a t i n g  r e c o m m e n d a t i o n s  f o r  t h e  d e v e l o p m e n t  o f  a n  e d u c a t i o n a l  
p r o g r a m  t h a t  m a y  m o r e  c l e a r l y  m e e t  t h e  n e e d s  o f  g i f t e d  
c h i l d r e n  i n  t h e  e l e m e n t a r y  s c h o o l s  o f  Y a k i m a ,  W a s h i n g t o n .  
H o w  d o  o t h e r  s c h o o l  d i s t r i c t s  o f  c o m p a r a b l e  s i z e  i n  
t h e  s t a t e  o f  W a s h i n g t o n  m e e t  t h i s  p r o b l e m t  D o  t h e y  h a v e  a  
d e f i n i t e  p o l i c y  w h i c h  i s  u n d e r s t o o d  a n d  a c c e p t e d  b y  t h e  
s t u d e n t s ,  t e a c h e r s  a n d  p a r e n t s  o f  t h e  c o m m u n i t y ?  H o w  d o  
t h e y  d e t e r m i n e  t h e i r  g i f t e d  c h i l d r e n ?  I f  t h e y  d o  n o t  h a v e  
s u c h  a  p o l i c y ,  w h a t  a r e  t h e  r e a s o n s ?  T h e s e  a r e  s o m e  o f  t h e  
c r u c i a l  f a c t o r s  t h a t  n e e d  t o  b e  w e i g h e d  p r i o r  t o  a n y  e f f o r t  
t o  i m p r o v e ,  o r  t o  r e c o m m e n d  c h a n g e s  i n  t h e  e x i s t i n g  p o l i c y .  
I t  i s  h o p e d  t h a t  a s  a  r e s u l t  o f  t h i s  s t u d y ,  f u r t h e r  
i n v e s t i g a t i o n  w i l l  b e  m a d e  i n t o  t h e  p r o b l e m  a n d  t h a t  a  
B c h a r l e s  F .  W i l l i s ,  A i m s  f o r  t h e  E d u c a t i o n  o f  G i f t e d  
C h i l d r e n  i n  t h e  E l e m e n t a r t  SC'FiOo-l~(Baltimore: B u l l e t i n  o f  
E d u c a t i o n ; - N o - . - 1 8 ,  S e p t e m  e r - O c t o b e r ,  1 9 4 0 ) ,  p .  3 .  
program will evolve that would more adequately satisfy the 
requirements of our gifted children. 
6 
Limitations of the study. While it would have been 
more desirable to secure information from all school districts 
in the State of Washington to insure more reliability, this 
was considered impractical in the light of the difficulties 
it presented. Moreover, for the purposes of this study, 
districts of comparable size were selected because it would 
seem that they should have similar problems as does the 
Yakima school system. 
Of the thirty-six first class districts interviewed, 
thirty-five returns were received, or 97.2 per cent. 
Among the questionnaires returned were some items 
that were not checked either negatively or positively. 
Therefore, it can be assumed that some of the interviewees 
failed to mark the items because they did not understand its 
meaning, preferred not to commit themselves, or had no 
experience of the type asked for in the items. 
Some districts failed to complete the questionnaire, 
but instead sent a summary letter which had to be interpret-
ed by the author, and tabulated according to his best 
judgment. 
The questionnaire is secondary to the personal inter-
view as to the scope and accuracy; however, it was deemed as 
the only practical method of securing the needed information. 
I n t e r p r e t a t i o n  o f  f i n d i n g s  m a y  d i f f e r  a m o n g  i n d i ·  
v i d u a l s ,  t h e r e f o r e  i n f e r e n c e s  s u g g e s t e d  t o  t h e  a u t h o r  f r o m  
t h i s  r e s e a r c h ,  m a y  h a v e  a  s l i g h t l y  d i f f e r e n t  m e a n i n g  t o  
a n o t h e r  i n v e s t i g a t o r .  
7  
S u r v e y  o f  p u b l i s h e r s .  T w e n t y - t w o  t e x t - b o o k  p u b l i s h e r s  
w e r e  s e n t  l e t t e r s  o f  i n q u i r y  r e g a r d i n g  s p e c i a l  p u b l i c a t i o n s  
f o r  g i f t e d  c h i l d r e n .  T e n  c o m p a n i e s  r e s p o n d e d .  T h e  a s -
s u m p t i o n  m a y  b e  m a d e  t h a t  t h e y  h a d  n o t h i n g  t o  o f f e r  a s  h e l p  
i n  t h e  p r o b l e m  o f  g i f t e d  c h i l d r e n )  t h a t  t h e  l e t t e r  o f  i n q u i r y  
w a s  o f  n o  c o n s e q u e n c e  t o  t h e m ;  o r  t h a t  t h e  l e t t e r  n e v e r  
r e a c h e d  i t s  d e s t i n a t i o n .  
R e t u r n s  f r o m  s e v e r a l  o f  t h e  p u b l i s h e r s  c o n t a i n e d  m u c h  
i n f o r m a t i o n  t h a t  h a d  t o  b e  t a b u l a t e d  a c c o r d i n g  t o  t h e  b e s t  
j u d g m e n t  o f  t h e  a u t h o r .  
I f  t h e  r e a d e r  c o n s i d e r s  t h e  a b o v e  m e n t i o n e d  l i m i t a t i c n s  
o f  t h e  s t u d y ,  h e  w i l l  r e a l i z e  t h a t  t h e  f i n d i n g s  w i l l  n o t  b e  
c o n c l u s i v e ,  b u t  w i l l  o n l y  i n d i c a t e  t r e n d s  o f  p r a c t i c e s  o f  
e d u c a t i o n a l  s y s t e m s  a n d  p u b l i s h e r s .  
CHAPTER II 
METHODS OF APPROACH 
The author considered three areas of major concern in 
an analysis of the problem of providing educational oppor-
tunities for gifted children in the elementary school. The 
first of these was to investigate by the normative survey, 
current practices of elementary schools in the State of 
Washington. The second area of concern was to determine 
what is being done by the publishers of text-books to help 
the teacher in classroom instruction of bright children. 
The third was to investigate literature in the field con• 
cerning treatment of the problem. The first two of these 
investigations are discussed in the remainder of the present 
chapter and in Chapter IV. Chapter III will present a 
discussion of the problem as authorities in the field have 
expressed their findings. 
The survey of current practices. The thirty-six first 
class school districts of the State of Washington, repre-
senting approximately 378 elementary schools, were selected 
to be interviewed as to their current educational practices 
in providing for the gifted elementary children in their 
schools because these districts fall under the same State 
Department classification as does Yakima, and would be more 
likely to be presented with like problems. Due to the fact 
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t h a t  t h e s e  d i s t r i c t s  w e r e  s i t u a t e d  i n  w i d e l y  s e p a r a t e d  a r e a s ,  
f o r  p r a c t i c a l  p u r p o s e s ,  t h e  q u e s t i o n n a i r e l  t y p e  o f  i n t e r v i e w  
w a s  u s e d  f o r  t h e  s u r v e y .  
T h e  q u e s t i o n n a i r e  d e v i s e d  c o n s i s t e d  o f  a r b i t r a r i l y  
s e l e c t e d  i t e m s  f o r  t h e  i n s t r u m e n t  a c c o r d i n g  t o  a r e a s  o f  m o s t  
c o n c e r n  t o  t h e  w r i t e r ,  a n d  w a s  s e n t  t o  t h e  s u p e r i n t e n d e n t  o f  
e a c h  s c h o o l  d i s t r i c t  i n v o l v e d .  A f t e r  a  p e r i o d  o f  f o u r t e e n  
d a y s  b e y o n d  t h e  d a t e  r e s p o n s e s  w e r e  t o  b e  r e t u r n e d ,  a  f o l l o w  
u p  q u e s t i o n n a i r e  w a s  s e n t  t o  e a c h  o f  t h e  s u p e r i n t e n d e n t s  
t h a t  h a d  n o t  r e s p o n d e d .  Q u e s t i o n n a i r e s  w e r e  r e c e i v e d  f r o m  
t h i r t y - f i v e  o f  t h e  t h i r t y - s i x  d i s t r i c t s ,  g i v i n g  a  9 7 . 2  p e r  
c e n t  r e t u r n .  
E a c h  i n t e r v i e w e e  w a s  g i v e n  t h e  o p p o r t u n i t y  t o  r e q u e s t  
a  c o p y  o f  t h e  r e s u l t s  o f  t h e  s u r v e y ,  w i t h  t w e n t y - s i x  i n d i -
c a t i n g  t h a t  t h e y  w i s h e d  t h i s  s e r v i c e .  S e v e r a l  a c c o m p a n y i n g  
l e t t e r s  e x p r e s s e d  a p p r e c i a t i o n  f o r  t h e  s t u d y  a n d  h o p e d  t h a t  
i t  w o u l d  s e r v e  t o  a s s i s t  t h e i r  p r o g r a m .  
T h e  i n s t r u m e n t  w a s  c o m p o s e d  o f  s i x  q u e s t i o n s  i n q u i r i n g  
i n t o  t h e  n a t u r e  o f  h o w  e a c h  d i s t r i c t  h a n d l e d  t h e  p r o b l e m  
u n d e r  d i s c u s s i o n .  A  l i s t  o f  p o s s i b l e  r e s p o n s e s  w a s  i n c l u d e d  
u n d e r  e a c h  q u e s t i o n ,  w h i c h  c o u l d  b e  a n s w e r e d  b y  a  c h e c k  m a r k  
p l a c e d  i n  t h e  a p p r o p r i a t e  p l a c e .  T h e  s i x  q u e s t i o n s  a r e :  
1
A  c o p y  o f  t h e  q u e s t i o n n a i r e  i s  A p p e n d i x  A  o f  t h i s  
p a p e r .  
1. What criteria is used to determine mentally 
gifted children? 
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2. When mentally gifted children are discovered, 
what special provisions are made for them in your schools? 
3. If an enriched curriculum is used within the 
regular classroom for the mentally gifted child, how is this 
done? 
4. If special classes are provided, how are they 
organized? 
5. If special provisions for mentally gifted 
children are practiced in your schools, what are the effects? 
A. On the children? 
B. On the teachers? 
c. On the school? 
D. On the parents? 
6. If there is no planned program for providing for 
the mentally gifted children in your schools, is it because 
(reasons listed)? 
To facilitate tabulation a form was established by 
which the returns could be compiled. The form consisted of 
a column that listed each school district concerned, and 
separate columns for each possible answer to the question, 
to be recorded as responses were identified. Each question 
was tabulated on a separate form, was totaled, and totals 
converted to percentages, which were to be interpreted to 
1 1  
r e f l e c t  t r e n d s ,  c o m m o n  p r a c t i c e s  o r  w e a k n e s s e s  a m o n g  e l e -
m e n t a r y  s c h o o l s  o f  t h e  s t a t e .  
T h e  s u r v e y  o f  t e x t - b o o k  p u b l i s h i n g  c o m p a n i e s .  I n  a  
q u e s t  f o r  f u r t h e r  i n f o r m a t i o n  t h a t  m i g h t  b e  o f  s o m e  v a l u e  t o  
e d u c a t o r s  i n  d e t e r m i n i n g  a  c o u r s e  o f  a c t i o n ,  a  l e t t e r  o f  
i n q u i r y  w a s  s e n t  t o  t w e n t y - t w o  t e x t - b o o k  p u b l i s h i n g  companie~ 
s e l e c t e d  a t  r a n d o m ,  r e q u e s t i n g  i n f o r m a t i o n  c o n c e r n i n g  t e x t -
b o o k s  a v a i l a b l e  t o  a s s i s t  t e a c h e r s  i n  t h e  c l a s s r o o m s  i n  
p r o v i d i n g  f o r  t h e  n e e d s  o f  g i f t e d  c h i l d r e n . 2  C o m m e n t s  f r o m  
t h e  p u b l i s h e r s  w e r e  r e q u e s t e d  i n  s i x  a r e a s :  
1 .  S p e c i a l  e d i t i o n s  o f  b a s i c  l a n g u a g e ,  s o c i a l  
s t u d i e s ,  a n d  a r i t h m e t i c  t e x t - b o o k s  t h a t  a r e  d e s i g n e d  s p e -
c i f i c a l l y  f o r  t h e  m e n t a l l y  g i f t e d  c h i l d r e n  a t  e a c h  g r a d e  
l e v e l ,  a n d  a r e  c o r r e l a t e d  w i t h  s u b j e c t  m a t t e r  i n  t h e  r e g u l a r  
t e x t - b o o k  e d i t i o n s .  
2 .  S u p p l e m e n t a l  t e x t - b o o k s  d e s i g n e d  s p e c i f i c a l l y  t o  
e n r i c h  t h e  s u b j e c t  m a t t e r  c o n t a i n e d  i n  t h e  b a s i c  l a n g u a g e  
a r t s ,  s o c i a l  s t u d i e s ,  a n d  a r i t h m e t i c  t e x t s .  
3 .  S u p p l e m e n t s  t o  t h e  r e g u l a r  t e a c h e r ' s  m a n u a l s  o r  
g u i d e s  t h a t  g i v e  s u g g e s t i o n s  a s  t o  h o w  t o  u s e  t h i s  m a t e r i a l  
t o  e n r i c h  t h e  p r o g r a m  o f  t h e  m e n t a l l y  g i f t e d  c h i l d r e n .  
4 .  O t h e r  m a t e r i a l s  t h a t  w o u l d  h e l p  c l a s s r o o m  
2
A  c o p y  o f  t h i s  l e t t e r  i s  A p p e n d i x  B  o f  t h i s  p a p e r .  
teachers meet the needs of these mentally gifted children. 
5. Future plans of the publishers in this field. 
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Of the twenty-two letters sent to publishers, ten 
were answered, giving approximately a 45 per cent of return. 
While this is by no means an adequate percentage of response, 
of those companies that did reply, many are publishers of 
text-books commonly used in the Yakima schools, and their 
practices and attitudes are closely associated with this 
problem. 
Some of the responses gave definite answers to the 
points in question, while othP.rs made statements that had to 
be interpreted by the author as to their meaning. A chart 
was prepared which listed the publishers letters were sent 
to, and under each of the five headings, their replies were 
tabulated. 
Text-books are invaluable to teachers in class 
instruction; therefore, if a clearer picture of materials 
available for use with gifted students was obtained, it 
would serve as a vital part in future curriculum planning. 
If only a meager contribution was being made by the 
publishers, the information compiled from the survey might 
point the way for a concerted effort of both educators and 
publishers in attacking the problem. 
C H A P T E R  I I I  
R E V I E W  O F  R E L A T E D  S T U D I E S  
T h e  a u t h o r  h a s  f o u n d  n o  e v i d e n c e  o f  a  p r e v i o u s  s t u d y  
o f  t h e  c u r r e n t  p r a c t i c e s  o f  e l e m e n t a r y  s c h o o l s  a m o n g  t h e  
f i r s t  c l a s s  s c h o o l  d i s t r i c t s  o f  t h e  S t a t e  o f  W a s h i n g t o n ,  b u t  
t h e r e  h a v e  b e e n  r e l a t e d  s t u d i e s  m a d e  i n  o t h e r  s e c t i o n s  o f  
t h e  c o u n t r y .  T b e  f i n d i n g s  o f  o t h e r  i n v e s t i g a t i o n s  a n d  t h e  
o p i n i o n s  c o n t a i n e d  i n  p r o f e s s i o n a l  l i t e r a t u r e  i n  t h e  f i e l d  
w o u l d  b e  o f  e x t r e m e  v a l u e  t o  t h e  w r i t e r  i n  t h e  p r o j e c t i o n  o f  
p r o p o s e d  r e c o m m e n d a t i o n s  f o r  t h e  Y a k i m a  e l e m e n t a r y  s c h o o l s .  
A  g e n e r a l  p h i l o s o p h y  r e g a r d i n g  t h e  r i g h t s  o f  c h i l d r e n  
i s  e x p r e s s e d  i n  t h e  f o l l o w i n g  w o r d s  o f  H i l d r e t h :  
T h e  p r e s e n t  t h e s i s  i s  i n  b r i e f :  m e n t a l l y  g i f t e d  b o y s  
a n d  g i r l s  d e s e r v e  a  s p e c i a l  k i n d  o f  s c h o o l i n g  t h a t  i s  
w o r t h y  o f  t h e i r  g i f t s ,  t r a i n i n g  t h a t  w i l l  f u r n i s h  
i n c e n t i v e s  t o  d e v e l o p  t h e i r  R D A c i a l  c a p a c i t i e s  t o  t h e  
h i g h e s t  d e g r e e ,  a  f a v o r a b l e  c l i m a t e  f o r  e a r l y  e x e r c i s e  
o f  c r e a t i v e  e n e r g i e s ,  a n d  t h e  e x p a n s i o n  o f  s u p e r i o r  
m e n t a l  p o w e r s ,  a n  e n v i r o n m e n t  c o n d u c i v e  t o  i n s i g h t f u l  
l e a r n i n g  a n d  e x p e r i m e n t a t i o n  i n  a c c o r d a n c e  w i t h  t h e  
g i f t e d  c h i l d ' s  m e n t a l  l e v e l  a n d  r a t e  o f  m e n t a l  g r o w t h .  
T h e  s c h o o l  h a s  n o  m o r e  i m p o r t a n t  t a s k  t h a n  t o  m a k e  
s u i t a b l e  p r o v i s i o n  f o r  t h e  e d u c a t i o n  o f  t h e  i n t e l l e c t u a l  
e l i t e  a m o n g  t h e  n a t i o n ' s  c h i l d r e n . l  
T h e  c o n c e p t  o f  t h e  r i g h t s  o f  t h e  g i f t e d  c h i l d r e n  f o r  
s u i t a b l e  e d u c a t i o n a l  p r o v i s i o n s  i s  a l s o  e x p r e s s e d  b y  a  
r e p o r t  o f  t h e  E d u c a t i o n a l  P o l i c i e s  C o m m i s s i o n ,  w h i c h  w a s  
1
G e r t r u d e  H o w e l l  H i l d r e t h ,  E d u c a t i n g  G i f t e d  C h i l d r e n  
( N e w  Y o r k :  H a r p e r s  a n d  B r o t h e r s ,  1 9 5 2 ) ,  p .  5 .  
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stated recently: 
The democratic ideal can be most fully attained when 
every individual has opportunity for educational experi-
ences commensurate '1'Ti th his abilities and for vocational 
responsibilities commensurate with his qualifications.2 
In reference to the importance of making special 
effort to provide for the gifted elementary school students, 
a comment stated by Hildreth gives weight to the thesis of 
the present study: 
The elementary school period is the time during which 
the basic foundation is laid in mathematics, in interpret-
ing the printed page, in using language effectively for 
communicating and recording ideas, in achieving effective 
habits of study. Then the gifted student is ready to 
move ahead rapidly into broag areas of exploration and 
finally into specialization. 
The seriousness of the problem was more recently 
brought before the minds of educators and the public in 
general in many publications that emphasized the point of 
view that society, as well as the gifted children, is being 
deprived of the results of the inherent gifts bestowed upon 
these exceptional children. As one writer expresses the 
situation: 
Perhaps the strongest plea for the provision of an 
education suited to the pupils of talent has been 
advanced by James B. Conant. He suggested ••• the 
2Educational Policies Commission, F.ducation of the 
Gifted (Washington, n. C.: June, 1950), p. 4. - --
3 
Hildreth, op. cit., p. 11. 
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a p p o i n t m e n t  o f  a  c o m m i t t e e  t o  c o n s i d e r  w h a t  c a n  b e  d o n e  
f o r  g i f t e d  p u p i l s .  R e f e r r i n g  t o  t h e  p r o v i s i o n  o f  s p e c i a l  
s c h o o l s  f o r  p u p i l s  o f  m a r k e d  a b i l i t y  i n  m u s i c ,  t h e  a r t s ,  
a n d  s c i e n c e ,  h e  d e p l o r e s  t h e  a b s e n c e  o f  s i m i l a r  p r o •  
v i s i o n s  f o r  p u p i l s  o f  a b i l i t y  i n  l a n g u a g e s ,  a n d  
m a t h e m a t i c s ,  a n d  w e n t  o n  t o  s a . y ,  " Y e t  h o w  m u c h  s o c i e t y  
b a s  t o  g a i n  b y  t h e  e a r l y  r e c o g n i t i o n  o f  s u c h  p u p i l s  a n d  
t h e i r  a d e q u a t e  e d u c a t i o n . " 4  
T h e  i m p o r t a n c e  o f  d e t e r m i n i n g  w h o  t h e  c h i l d r e n  a r e  
t h a t  a r e  e x c e p t i o n a l l y  g i f t e d  i s  s t r e s s e d  i n  m u c h  o f  t h e  
l i t e r a t u r e .  T h e  m e t h o d s  o f  i d e n t i f y i n g  t h e s e  c h i l d r e n  a r e  
n o t  c o m p l e t e l y  s a t i s f a c t o r y ,  y e t  e n o u g h  o f  t h e i r  c h a r a c t e r -
i s t i c s  i s  kn~wn a t  p r e s e n t  t o  p r o v i d e  s c h o o l s  w i t h  a  
s t a r t i n g  p o i n t  i n  t h e  s e l e c t i o n  o f  t h e i r  g i f t e d  p u p i l s  f o r  
a n  e n r i c h e d  p r o g r a m .  A  r e c e n t  p u b l i c a t i o n  s t a t e d  t h e  p r o b -
l e m  i n  t h e  f o l l o w i n g  m a n n e r :  
A c c u r a t e  i d e n t i f i c a t i o n  o f  a l l  v a r i e t i e s  o f  g i f t e d •  
n e s s  i s  o f  s u c h  c r u c i a l  i m p o r t a n c e  i n  t h e  c o n s e r v a t i o n  
a n d  d e v e l o p m e n t  o f  h u m a n  t a l e n t  t h a t  g r e a t  e f f o r t s  s h o u l d  
b e  m a d e  t o  i n c r e a s e  t h e  q u a n t i t y  a n d  q u a l i t y  o f  r e s e a r c h  
i n t o  t h i s  p r o b l e m .  T e c h n i q u e s  o f  i d e n t i f i c a t i o n  n e e d  t o  
b e  r e f i n e d .  H o w e v e r ,  t h e  i m p r o v e m e n t  o f  e d u c a t i o n a l  
p r a c t i c e  n e e d  n o t  w a i t  o n  t h e  c o m p l e t i o n  o f  f u r t h e r  
r e s e a r c h .  G r e a t e r  u s e  o f  w h a t  w e  a l r e a d y  k n o w  i s  t h e  
i m m e d i a t e  n e e d  q n d  t h e  a t t a i n a b l e  e n d ,  i f  t h e  c u r r e n t  
e x t e n t  o f  t a l e n t  w a s t e  i s  t o  b e  r e d u c e d . 5  
A  d i s c u s s i o n  o f  s o m e  o f  t h e  p r e s e n t  k n o w n  m e a n s  o f  
i d e n t i f y i n g  g i f t e d  c h i l d r e n  s h o u l d  b e  p r e s e n t e d  a t  t h i s  t i m e  
4 J .  L .  K a n d e l ,  " C o n s e r v a t i o n  o f  T a l e n t :  N e e d  f o r  
S p e c i a l  S c h o o l s  f o r  P u p i l s  o f  A b i l i t y ,
1
•  S c h o o l  a n d  s o c i e t y ,  
7 1 : 3 4 7 ,  J u n e ,  1 9 5 0 .  
5
E d u c a t i o n a l  P o l i c i e s  C o m m i s s i o n ,  . £ £ . ·  c i t . ,  p .  4 6 .  
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with respect to the various opinions offered by authorities 
writing in the field. 
While a high intelligence test score is often thought 
of as being the most prominent characteristic of a gifted 
child, Anastasia states that there are other factors that 
are important: 
••• in the case of a child with a very high I. Q., 
we may inquire in what ways he is superior. How uniform-
ly does he excell the average child in intelligence 
performance? The intelligence test, furnishing a single 
sui:nm.ary figure to characterize the child's general 
mental level, often obscures important facts. If the 
individual's abilities were all more or less on a dead 
level, a single summary score would be quite informative. 
But if appreciable variation in the individual's 
standing in different traits is the rule, then such a 
score is crude at best and may at times be definitely 
misleading. It is necessary to inquire into the extent 
of variation within the individual.6 
With this word of caution as to the relative 
importance of the intelligence quotient score in identifying 
gifted students, the use of these scores in the division of 
gifted and non-gifted children is discussed in a publication 
of the Educational Policies Commission: 
The line that is used to separate the gifted from 
their fellows is purely arbitrarily designation. No 
external point of reference can settle the matter. 
Where the line is drawn is largely a matter of con-
venience and usually varies in accordance with the 
purpose at hand. 
6Anne Anastasia, "The Nature of Individual Differ-
ences," Fields of Ps~chology, J. P. Guilford, editor (New 
York: D. Van Nostran Company, 1940}, p. 278. 
1 7  
• • •  I n  f o r m u l a t i n g  g e n e r a l  s t a t e m e n t s  o f  s o c i a l  
a n d  e d u c a t i o n a l  p o l i c y  t o  g u i d e  t h e  e d u c a t i o n  o f  t h e  
i n t e l l e c t u a l l y  g i f t e d ,  i t  s e e m s  d e s i r a b l e  t o  d i s t i n g u i s h  
b e t w e e n  t h e  h i g h l y  g i f t e d  a n d  t h e  m o d e r a t e l y  g i f t e d .  I n  
t h i s  s t a t e m e n t ,  t h e  t e r m  ' h i g h l y  g i f t e d '  i s  u s e d  t o  
d e s i g n a t e  t h o s e  w h o  a r e  i n  t h e  t o p  o n e  p e r  c e n t  o f  t h e  
t o t a l  p o p u l a t i o n  w i t h  r e s p e c t  t o  i n t e l l e c t u a l  c a p a c i t y  
( t h a t  i s ,  r o u g h l y ,  i n d i v i d u a l s  w i t h  a n  I .  Q .  a b o v e  1 3 7 ) .  
S i m i l a r l y ,  t h e  t e r m  ' m o d e r a t e l y  g i f t e d '  w i l l  o n l y  a p p l y  
t o  i n d i v i d u a l s  w h o  f a l l  w i t h i n  t h e  t o p  t e n  p e r  c e n t  b u t  
b e l o w  t h e  t~p o n e  p e r  c e n t  ( t h a t  i s ,  b e t w e e n  1 2 0  a n d  
1 3 7  I .  Q . ) .  
T e r m a n  a n d  O d e n  m 9 k e  t h i s  r e c o m m e n d a t i o n  w i t h  r e s p e c t  
t o  t h e  i n t e l l i g e n c e  q u o t i e n t  s c o r e s  o f  c h i l d r e n  a n d  t h e i r  
p r o f i c i e n c y  i n  s c h o o l  s u b j e c t s ,  
I t  i s  o u r  c o n s e r v a t i v e  e s t i m a t e  t h a t  m o r e  t h a n  h a l f  
o f  t h e  c h i l d r e n  w i t h  I .  Q .  
1
s  o f  1 3 5  o r  a b o v e  h a d  a l r e a d y  
m a s t e r e d  t h e  s c h o o l  c u r r i c u l u m  t o  a  p o i n t  t w o  f u l l  
g r a d e s  b e y o n d  t h e  o n e  i n  w h i c h  t h e y  w e r e  e n r o l l e d ,  a n d  
s o m e  o f  t h e m  a s  m u c h  a s  t h r e e  o r  f o u r  g r a d e s  b e y o n d . s  
W i t h  r e s p e c t  t o  o t h e r  m e a n s  o f  i d e n t i f y i n g  g i f t e d  
c h i l d r e n ,  t h a n  t h a t  o f  t h e  u s e  o f  t h e  i n t e l l i g e n c e  q u o t i e n t  
s c o r e s ,  p e r h a p s  t h e  m o s t  u s e d  i s  t h a t  o f  t h e  o b s e r v a t i o n s  
m a d e  b y  t h e  c l a s s r o o m  t e a c h e r .  H o w e v e r ,  t h i s  m e t h o d  o f  
i d e n t i f y i n g  g i f t e d  s t u d e n t s  h a s  l i m i t a t i o n s ,  w h i c h  i s  
d i s c u s s e d  i n  t h e  f o l l o w i n g  s t a t e m e n t  b y  t h e  E d u c a t i o n a l  
P o l i c i e s  C o m m i s s i o n :  
7
E d u c a t i o n a l  P o l i c i e s  C o m m i s s i o n ,  o p .  c i t . ,  p p .  4 3 - 4 4 .  
8 1 e w i s  M .  T e r m a n  a n d  M e l i t a  H .  O d e n ,  T h e  G i f t e d  C h i l d  
G r o w s  U p ,  G e n e t i c  S t u d i e s  o f  G - e n 1 u s ,  V o l .  I V " l ' S t s n f o r d ,  
C a l i f o r n i a :  . s t s . n f o r d  U n i v e r s 1 t y  P r e s s ,  1 9 4 7 ) ,  p .  2 8 .  
18 
One important and useful guide in the determination 
of the relative abilities of different children and youth 
is the estimate of such abilities that a teacher can make 
after observing classroom performance ••• The usefulness 
of teacher's judgments with respect to student's abilities 
is, however, limited .•• With care to exclude irrelevant 
factors from their judgments, many teachers can make 
excellent estimates of the capacities of their students. 
But such estim~tes, for most teachers, are not 
sufficiently accurate to serve as the sole guide for 
identifying the gifted.9 
rt has been suggested that teacher's observations of 
children can result in erroneous conclusions as to whether 
or not pupils have gifted mental qualities, and thRt it 
would be well to supplement their judgment with more exact 
information. In this resoect, end in support of the use of 
achievement tests as an aid for identification of gifted 
students, Witty comments: 
When school marks in the various subjects were 
compared with scores on reliable and valid achievement 
tests, large discrepancies were found ••• " 
• • • Standard tests of achievement pick out gifted 
children very much better than do school marks.10 
A summary statement of the present means of identi-
fying gifted children that would be of help to teachers is 
presented in the following words of Witty: 
gEducs tional Policies Conunis s ion, op. cit., pp. 35-37, 
et passim. 
lOpaul Witty, editor, "The Gifted 
American Association for Gifted Children 
Heath and Company, l9bIT, p. 18. 
Child," The 
(Boston: D. c. 
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I n  d e t e r m i n i n g  w h e t h e r  a  c h i l d  i s  o r  i s  n o t  g i f t e d  
m a n y  f a c t o r s  m u s t  b e  t a k e n  i n t o  c o n s i d e r a t i o n  b e s i d e s  
h i s  o e r f o r m a n c e  i n  t e s t s  o f  i n t e l l i g e n c e  a n d  a c h i e v e m e n t .  
T h e s e  f a c t o r s  i n c l u d e  h i s  p h y s i c a l ,  e m o t i o n a l ,  a n d  s c c i B l  
c h a r a c t e r i s t i c s  a n d  h i s  p a t t e r n  o f  b e h a v i o r  a s  o b s e r v e d  
d a y  b y  d a y  i n  m a n y  d i f f e r e n t  s i t u a t i o n s .  A n e c d o t a l  
r e c o r d s ,  p h o t o g r a p h s ,  a n d  e v e n  s e l f - e v a l u a t i o n  a r e  h e t £ -
f u l  i n  s t u d y i n g  t h e  c h i l d ' s  p o t e n t i a l i t i e s  a n d  n e e d s .  
V l h e n  p u p i l s  h a v e  b e e n  i d e n t i f i e d  a s  g i f t e d ,  t h e  
e m p h a s i s  i s  t h e n  t r a n s f e r r e d  t o  t h e  p r o b l e m  o f  w h a t  s h a l l  b e  
d o n e  i n  t h e  s c h o o l  f o r  t h e m .  T h e  a n s w e r s  t o  t h i s  q u e s t i o n  
a r e  t h e  s u b j e c t  o f  c o n t r o v e r s i a l  p o i n t s  o f  v i e w ,  b u t  
H i l d r e t h  s u g g e s t s  a  c o m m o n  b a s e  t h a t  a l l  s c h o o l s  m a y  u s e  a s  
a  p o i n t  o f  d e p a r t u r e  i n  t h e  f o r m u l a t i o n  o f  a  c u r r i c u l u m  f o r  
g i f t e d  c h i l d r e n :  
E d u c a t i o n  f o r  g i f t e d  c h i l d r e n  m u s t  b e  e s s e n t i a l l y  a  
c h i l d - l i k e  t y p e  o f  t r a i n i n g ,  b u t  f u n c t i o n a l l y  a d a p t e d  t o  
t h e s e  c h i l d r e n ' s  s u p e r i o r  i n t e l l e c t s  s o  t h a t  t h e y  c a n  
d e a l  w i t h  p r o b l e m s  o f  t h e i r  o w n  c h i l d  w o r l d  b u t  w i t h  t h e  
e x c e p t i o n a l l y  c o m p e t e n t  i n s i g h t s  t h e y  h a v e  f o r  p r o b l e m  
s o l v i n g .  
T h e  t R s k  i n  c u r r i c u l u m  m a k i n g  f o r  t h e  g i f t e d  i s  t o  
o r g a n i z e  s t u d i e s  w h i c h  f i t  t h e  m a t u r e  m i n d s  o f  t h e s e  
c h i l d r e n  b u t  a t  t h e  s a m e  t i m e  t o  t a k e  a c c o u n t  o f  t h e i r  
r e l a t i v e  i m m a t u r i t y  i n  R . c t u a l  a g e . 1 2  
O n e  m e t h o d  o f  a t t e m p t i n g  t o  m e e t  t h e  e d u c a t i o n a l  
n e e d s  o f  g i f t e d  s t u d e n t s  i s  b y  g r o u p i n g  t h e m  i n t o  s p e c i a l  
c l a s s e s .  T h i s  p r a c t i c e  h a s  l o n g  b e e n  a  d e b a t a b l e  i s s u e  t h a t  
11~., p p .  1 2 - 1 3 .  
1 2  
H i l d r e t h ,  o p .  c i t . ,  p .  4 9 .  
is not settled today. According to Witty: 
In several recently published articles, classes for 
gifted elementary and secondary school pupils are 
reported to have been unusually successful in bringing 
about effective learning and desirable personality 
development. Despite such evidence, many teachers and 
administrators doubt the advisability of establishing 
classes for gifted children.13 
20 
In a study made by Berry of practices for providing 
for gifted children in schools of the mid-western states, he 
found certain trends suggested from the data obtained. Of 
the large city school systems that are attempting to meet 
the needs of gifted children, there was a tendency toward 
the enrichment of classroom opportunities rather than 
segregation of the superior students. Segregation, where it 
was practiced, was seldom complete. The difficulties 
involved in segregation apparently were too great for the 
small cities, exempted villages, and rural communities to 
provide special classes for their superior children.14 
Terman and Oden make this comment in regard to special 
classes for gifted pupils: 
In view of the fact that at present special classes 
are available to only a small minority of gifted 
children, we are usually faced by the choice between 
13paul Witty, "Educational Provisions for Gifted 
Children," ~chool and Society, 76:181, September, 1952. 
14charles Scott Berry, The Education of Gifted 
Children for Leadership (Columbus, Ohio: The-Ohio State 
University;-J.945), p. 23. 
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a c c e l e r a t i o n  a n d  n o n - a c c e l e r a t i o n  i n  g r a d i n g  s y s t e m s  
d e s i g n e d  p r i m a r i l y  f o r  t h e  a v e r a g e  c h i l d .  A t t e m p t s  a r e  
o f t e n  m a d e  t o  e n r i c h  t h e  p r o g r a m  f o r  e s p e c i a l l y  b r i g h t  
c h i l d r e n  i n  t h e  o r d i n a r y  c l a s s r o o m ,  a n d  s u c h  p r o g r a m s  a t  
t h e i r  b e s t  c a n  b e  v e r y  h e l p f u l .  U n f o r t u n a t e l y ,  t h e  s o -
c a l l e d  e n r i c h m e n t  o f t e n  a m o u n t s  t o  l i t t l e  m o r e  t h a n  a  
q u a n t i t a t i v e  i n c r e a s e  o f  w o r k  o n  t h e  u s u a l  l e v e l .  T h i s  
m a y  k e e p  t h e  g i f t e d  c h i l d  o u t  o f  m i s c h i e f ,  b u t  i t  i s  
h a r d l y  e d u c a t i o n a 1 . 1 5  
I f ,  a s  h a s  b e e n  s u g g e s t e d ,  t h e  p r o b l e m s  e n g e n d e r e d  b y  
t h e  u s e  o f  s p e c i a l  c l a s s e s  o u t n u m b e r  t h e  a d v a n t a g e s ,  t h e n  
s o m e  o t h e r  m e a n s  o f  m e e t i n g  t h e  n e e d s  o f  g i f t e d  c h i l d r e n  
s h o u l d  b a  d e v i s e d .  T h e  a c c e l e r a t i o n  o f  s u p e r i o r  s t u d e n t s  
t h r o u g h  t h e  g r a d e s  h a s  b e e n  m e n t i o n e d  a s  a  p o s s i b l e  m e t h o d  
o f  a c c o m p l i s h i n g  t h e s e  p u r p o s e s ,  b u t  i t  t o o  p r e s e n t s  
p r o b l e m s .  T h e  E d u c a t i o n a l  P o l i c i e s  C o m m i s s i o n  h a s  i n d i -
c a t e d  t h a t  a c c e l e r a t i o n  o f  t h e  g i f t e d  p u p i l s  i s  t h e  e a s i e s t  
m e t h o d  o f  t r e a t i n g  t h e  p r o b l e m  f o r  i n s t r u c t i o n  a n d  a d m i n i -
s t r a t i o n  p u r p o s e s .  W h i l e  t h e  g i f t e d  c h i l d  i s  p r o v i d e d  w i t h  
c h a l l e n g i n g  e d u c a t i o n a l  e x p e r i e n c e s ,  a n d  h e  c R n  b e  g i v e n  t h e  
o p p o r t u n i t y  t o  a s s u m e  i n c r e a s e d  r e s p o n s i b i l i t i e s ,  t h e  
d a n g e r s  a r e  g r e a t  t h a t  e m o t i o n a l  o r  s o c i a l  m a l a d j u s t m e n t s  
w i l l  o c c u r  f r o m  t o o  r a p i d  p r o m o t i o n .  T h e  h a z a r d s  o f  
a c c e l e r a t i o n  d o e s  n o t  m e a n  t h a t  i t  s h o u l d n ' t  b e  u s e d ,  b u t  
s h o u l d  b e  u s e d  o n l y  w i t h  e x t r e m e  c a r e . 1 6  
l
5
T e r m a n  a n d  O d e n ,  o p .  c i t . ,  p .  2 6 4 .  
1 6
T h e  E d u c a t i o n a l  P o l i c i e s  C o m m i s s i o n ,  o p .  c i t . ,  p .  5 0 .  
22 
Enrichment of the program for the gifted children in 
their regular classroom has been indicated as another method 
of meeting their educational needs. The term enrichment is 
used by the Educational Policies Commission17 to describe tm 
deliberate differentiation of curriculum content and activi-
ties for the superior pupils in a heterogeneous class. 
In the process of enriching the curriculum, problems 
are also encountered that may well deprive superior students 
of the opportunity to develop as fully as they should. The 
burden of the enriched program falls staggeringly upon the 
classroom teacher because of the extreme variations in a 
heterogeneous group. Particular attention must be given to 
the brilliant student, because as Hildreth comments: 
Creative genius does not arise in a vacuum. Gifted 
children will show creativeness and originality to the 
extent that their environmental opportunities stlmulate 
and encourage intellectual curiosity, imaginative play, 
spontaneous experimentation, question asking and answer 
seeking.18 
To the teacher who is familiar with only the more 
traditional type of instruction, the problem of enriching 
the gifted pupil's classroom experiences may seem almost 
insurmountable. To quote Hildreth's comment upon the type 
1 7 Ib i a • , p • 5 6 • 
18 Hildreth, op. cit., p. 52. 
2 3  
o f  t e a c h i n g  t h a t  a o e s  n o t  p r o d u c e  d e s i r a b l e  r e s u l t s  w i t h  
s u p e r i o r  s t u d e n t s :  
R o u t i n e  a s s i g n m e n t s  t h a t  r e q u i r e  l i t t l e  o r i g i n a l  
t h i n k i n g  a r e  w a s t e f u l  f o r  t h e  g i f t e d .  I m p o s e d  l e s s o n  
l e a r n i n g  a n d  r e c i t a t i o n  f r o m  t e x t s  c a n  h a v e  l i t t l e  p l a c e  
b e c a u s e  t h e s e  a s s i g n m e n t s  b e a r  l i t t l e  r e l a t i o n  t o  t h e  
s t u d e n t s  o w n  i n d i v i d u a l  p r o b l e m s ,  t o  t i m e l y  t o p i c s  o f  t h e  
d a y .  T h e  m e m o r i z e d  r e c i t a t i o n  w o u l d  b e  a n  i n s u l t  t o  
t h e i r  i n t e l l i g e n c e . 1 9  
T h e  c o n t r o v e r s y  r e g a r d i n g  t h e  b e s t  m e t h o d s  o f  
p r o v i d i n g  f o r  t h e  m e n t a l l y  g i f t e d  i n  t h e  s c h o o l s ,  a s  d i s -
c u s s e d  b y  W i t t y , 2 0  d i s c l o s e s  m a n y  r e a s o n s  f o r  c o n f u s i o n  i n  
t h e  m i n d s  o f  e d u c a t o r s  r e g a r d i n g  t h e  p r o b l e m .  S o m e  w r i t e r s  
a n d  e d u c a t o r s  b e l i e v e  t b a t  t h e  s e g r e g a t i o n  o f  g i f t e d  c h i l d r e n  
i s  u n d e m o c r a t i c ,  a n d  t h a t  t h e  r e m o v a l  o f  b r i g h t  s t u d e n t s  
f r o m  a  r e g u l a r  c l a s s r o o m  d e p r i v e s  t h e m  o f  t h e i r  r e l a t i o n s h i p  
w i t h  a v e r a g e  s t u d e n t s .  T h e  a d v a n a t a g e s  o f  s e g r e g a t i o n ,  i t  
i s  s a i d  b y  o t h e r s ,  i s  t h a t  t h e  c h i l d  r e c e i v e s  t h e  s t i m u -
l a t i o n ,  e n c o u r a g e m e n t ,  a n d  g u i d a n c e  n e c e s s a r y  f o r  h i m  t o  
d e v e l o p  t o  h i s  c q p a c i t y ,  w h i c h  h e  c a n  n o t  d o  i n  a  r e g u l a r  
c l a s s .  O t h e r  w r i t e r s  h a v e  s t a t e d  t h a t  t h e y  b e l i e v e  t h a t  
~ore f r e q u e n t  a c c e l e r a t i o n  s h o u l d  b e  u s e d  f o r  g i f t e d  studen~ 
i n  c o n j u n c t i o n  w i t h  b e t t e r  e n r i c h e d  c l a s s r o o m  e x p e r i e n c e s .  
1 9 I b i d . ,  p .  6 9 .  
2
0 w i t t y ,  E d u c a t i o n a l  P r o v i s i o n s  f o r  G i f t e d  C h i l d r e n ,  
o p .  c i t . ,  p .  1 8 1 .  ~-
24 
Experimental data has not developed satisfactory conclusions 
as to which are the best procedures in meeting the problem 
of the brilliant student. 
\1\Thatever methods of providing for the needs of gifted 
children are used, it would appear mandatory that the class-
room teacher would need specific training and guidance in 
the techniques of administering to the intellectual, 
emotional, and social recuirements of these exceptional 
children. The op0ortunities for teachers to receive special 
preparation for the instruction of gifted children is 
extremely limited in the nation's colleges and universities. 
From a study discussed by Wilson21 it was found that only 
six institutions offered courses to teachers that were 
designed specifically for teaching gifted pupils. It would 
appear that with teacher training institutions offering such 
a limited program for the guidance of teachers in the 
instruction of gifted children, each school district must 
do its own research at the present time as to how it can 
best meet the needs of the brilliant pupils within its 
community. 
In 1947, Santayana22 reported that there were not 
21Frank T. Wilson, "Suggestions for the Preparation 
of Teachers of Gifted Children," The Elementary School Journai 
52:157, November, 1951. ~-
22witty, EducBtional Provisions for Gifted Children, 
op. cit., pp. 178-179. 
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m o r e  t h a n  t h i r t y  o r  f o r t y  s c h o o l  s y s t e m s  t h a t  g a v e  a n y  
s p e c i a l  r e c o g n i t i o n  t o  t h e  m e n t a l l y  g i f t e d ,  o t h e r  t h a n  b y  
a c c e l e r a t i o n  o f  t h e s e  s t u d e n t s  t h r o u g h  t h e  g r a d e s .  A  s t u d y  
o f  p r a c t i c e s  o f  s c h o o l  d i s t r i c t s  i n  O h i o  a s  t o  h o w  s c h o o l s  
p r o v i d e d  f o r  t h e i r  g i f t e d  c h i l d r e n  w a s  m a d e  b y  O s w a l t
2 3  
i n  
1 9 5 0 ;  2 8 8  c i t i e s ,  c o u n t i e s ,  a n d  e x e m p t e d  v i l l a g e  s u p e r i n -
t e n d e n t s  w e r e  i n t e r v i e w e d .  H e  f o u n d  t h a t  2  p e r  c e n t  o f  t h e  
s c h o o l s  h a v e  s p e c i a l  c l a s s e s  f o r  t h e  g i f t e d ;  9  p e r  c e n t  
p r o v i d e d  e n r i c h m e n t  p r o g r a m s ;  7 1  p e r  c e n t  a r e  i n t e r e s t e d  i n  
t h e  g i f t e d ,  b u t  a r e  r e s t r i c t e d  i n  p o s i t i v e  e f f o r t s  b y  
i n a d e q u a t e  f a c i l i t i e s ;  8  p e r  c e n t  m a k e  n o  p r o v i s i o n s  f o r  t h e  
g i f t e d .  T h e  d a t a  f r o m  a n o t h e r  s u r v e y  r e p o r t e d  b y  W i t t y 2 4  
w h i c h  i n c l u d e d  m o r e  t h a n  1 0 0  l a r g e  c i t i e s ,  d i r e c t o r s  o f  
d e p a r t m e n t s  o f  e d u c a t i o n ,  a n d  c o l l e g e s  a n d  u n i v e r s i t i e s  
o f f e r i n g  t e a c h e r  t r a i n i n g ,  i n d i c a t e d  t h a t  l i t t l e  a t t e n t i o n  
w a s  h e i n g  g i v e n  t o  g i f t e d  c h i l d r e n .  H o w e v e r ,  t h e r e  w a s  a  
s t r o n g l y  f e l t  n e e d  a m o n g  t e a c h e r s  a n d  e d u c a t o r s  f o r  
m a t e r i a l s  f o r  e n r i c h i n g  t h e  c u r r i c u l u m  o f  g i f t e d  c h i l d r e n ,  
f o r  t r a i n e d  t e a c h e r s  w h o  u n d e r s t o o d  t h e  n a t u r e  a n d  n e e d s  o f  
t h e s e  s t u d e n t s ,  a n d  m o r e  i n f o r m a t i o n  c o n c e r n i n g  t h e  n a t u r e  
o f  t h e  g i f t e d  c h i l d r e n .  
2 3 I b i d . ,  p .  1 7 8 .  
2 4  
L o e .  c l t .  
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While it is alarming to note the lack of provisions 
being made by the schools of our nation for their mentally 
gifted children, as revealed by the published writings on 
the subject, there are indications that the problem is being 
brought to the attention of teacher training institutions, 
educators in the public schools, and to the public in 
general. It was to this end that the present study was 
undertaken, in the hope that even though the methods of 
making special provisions for the gifted pupils in the 
Yakima elementary schools may be controversial, the need 
will be recognized and some positive action will be taken. 
The gifted may be the principal beneficiaries but certainly 
not the only ones. 
C H A P T E R  I V  
O R G A N I Z A T I O N  A N D  I N T E R . ? R E T A T I O N  O F  D A T / ' \  G A T H E R E D  
T H E  S U R V E Y  O F  F ' I R S T  C L A S S  S C H O O L  D I S T R I C T S  
I N  T H E  S T A T E  O F  W A S H I N G T O N  
T h e  d a t a  o b t a i n e d  f r o m  t h i s  s u r v e y  w a s  o r g a n i z e d  i n t o  
t a b l e s ,  w h i c h  a r e  i n c l u d e d  i n  t h e  p r e s e n t  c h a p t e r ,  w i t h  
r e s p o n s e s  t o  e a c h  o f  t h e  q u e s t i o n s  s u m m a r i z e d  a n d  i n t e r p r e t e d  
i n  t h e  o r d e r  t h a t  t h e y  w e r e  a s k e d .  
W h a t  c r i t e r i a  ~used t o  d e t e r m i n e  m e n t a l l y  g i f t e d  
c h i l d r e n ?  T h i r t y - o n e  s c h o o l  d i s t r i c t s ,  o r  o v e r  8 8  p e r  c e n t  
o f  t h o s e  d i s t r i c t s  i n t e r v i e w e d  u s e d  i n t e l l i g e n c e  q u o t i e n t  
s c o r e s  t o  d e t e r m i n e  w h 9 . t  c h i l d r e n  i n  t h e i r  e l e m e n t a r y  
s c h o o l s  w e r e  t o  b e  c l a s s i f i e d  a s  m e n t a l l y  g i f t e d .  O f  t h o s e  
t h a t  r e p o r t e d  u s i n g  t h i s  f a c t o r  a s  o n e  o f  t h e  c r i t e r i a ,  
s e v e n  i n d i c a t e d  t h a t  a  m i n i m u m  s c o r e  w a s  i n v o l v e d .  D i s t r i c t s  
w e r e  g r o u p e d  b y  m i n i m u m  s c o r e s  a s  s h o w n  i n  T a b l e  I .  
T A B L E  I  
M I N I M U M  S C O R E S  O F  I N T E L L I G E N C E  T E S T S  U S E D  B Y  
D I S T R I C T S  T O  D E T E R M I N E  G I F T E D  C H I L D R E N  
N u m b e r  o f  d i s t r i c t s  
4  
1  
r v ; i n i m u m  s c o r e  u s e d  
1 2 0  
1 2 5 , . C  
TABLE I (continued) 
MINIMUM SCORES OF INTELLIGENCE TESTS USED BY 
DISTRICTS TO DETERMINE GIFTED CHILDREN 
Number of districts Minimum score used 
130 
28 
1 
1 
24 
130 (below 14 years) 
140 (below 11 years) 
None designated 
Total 31 
Achievement test results were included as one of the 
criteria by twenty-eight districts, or 80 per cent of those 
responding. Twenty-seven systems, totaling over 77 per cent, 
considered the classroom teacher's observation in identifying 
gifted children, while performance test results were used by 
fourteen, or 40 per cent. 
It is interesting to note the number of different 
factors that are used as criteria by each district that 
attempted to designate their gifted children. Table II 
shows the grouping of school systems in these c~tegories: 
T A B L E  I I  
N U M B E R  O F  F l l . C T O R S  m m D  A S  C R I T E R I A  B Y  D I S T R I C T S  
T O  D E S I G N A T E  G I F T E D  C H I L D R E N  
N u m b e r  o f  d i s t r i c t s  
2  
2  
1 3  
1 4  
T o t a l  3 1  
N u m b e r  o f  f a c t o r s  u s e d  
1  
2  
3  
4  
I n  e a c h  c a s e ,  w h e r e  a n y  e f f o r t  w a s  i n d i c a t e d  t o  
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s e l e c t  g i f t e d  c h i l d r e n ,  t h e  i n t e l l i g e n c e  q u o t i e n t  w a s  u s e d  
a s  o n e  o f  t h e  c r i t e r i a .  T w o  d i s t r i c t s  s h o w e d  t h a t  t h i s  w a s  
t h e  o n l y  d e t e r m i n i n g  f a c t o r  u s e d .  A c h i e v e m e n t  t e s t  r e s u l t s  
a n d  i n t e l l i g e n t  q u o t i e n t  s c o r e s  w e r e  t h e  b a s i s  o f  s e l e c t i o n  
u s e d  b y  t w o  s y s t e m s ,  w h i l e  t w e l v e  d e p e n d e d  u p o n  i n t e l l i g e n c e  
q u o t i e n t s ,  a c h i e v e m e n t  t e s t s ,  o b s e r v a t i o n s  m a d e  b y  t h e  
t e a c h e r s ,  a n d  p e r f o r m a n c e  t e s t s .  O n e  d i s t r i c t  i n d i c a t e d  
. t h a t  a n  i n d i v i d u a l  s t u d y  b y  a  p s y c h o l o g i s t  w a s  p r a c t i c e d  
i n  a d d i t i o n  t o  t h e  p r e v i o u s l y  m e n t i o n e d  m e t h o d s ,  w h i l e  
p e r f o r m a n c e  t e s t s ,  i n t e l l i g e n c e  q u o t i e n t s ,  a n d  t e a c h e r  
o b s e r v a t i o n  w e r e  e m p l o y e d  b y  o n e  o t h e r  d i s t r i c t .  
I t  i s  e v i d e n t  f r o m  t h e s e  s a m p l i n g s  t h a t  t h e  m o s t  
c o m m o n l y  u s e d  c r i t e r i a  e m p l o y e d  i n  t h e  i d e n t i f i c a t i o n  o f  
g i f t e d  c h i l d r e n  a r e  t h e  t n t e l l i s e n c e  q u o t i e n t  s c o r e s ,  
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a c h i e v e m e n t  t e s t  r e s u l t s ,  a n d  o b s e r v a t i o n s  m a d e  b y  t h e  c l a s s -
r o o m  t e a c h e r .  W h i l e  p e r f o r m a n c e  t e s t s  w e r e  u s e d  f r e q u e n t l y ,  
t h e y  w e r e  n o t  a s  p r o m i n e n t  a s  t h e  o t h e r  t h r e e  m e n t i o n e d .  A  
c o n c l u s i o n  m a y  b e  d r a w n  t h a t  n o  o n e  o f  t h e  m e t h o d s  o f  
i d e n t i f y i n g  t h e s e  c h i l d r e n  i s  g e n e r a l l y  u s e d  b y  i t s e l f ,  b u t  
u s u a l l y  i n  c o n j u n c t i o n  w i t h  o n e  o r  m o r e  o t h e r  m e d i u m s  o f  
i d e n t i f i c a t i o n .  I t  i s  l i k e w i s e  e v i d e n t  t h a t  t h e  m i n i m u m  
i n t e l l i g e n c e  q u o t i e n t  s c o r e  t h a t  a  g i f t e d  c h i l d  s h o u l d  h a v e  
t o  r e c e i v e  s D e c i a l  c o n s i d e r a t i o n  i s  n o t  u n i v e r s a l  a m o n g  
f i r s t  c l a s s  s c h o o l  d i s t r i c t s  o f  t h e  s t a t e .  
W h e n  m e n t a l l y  g i f t e d  children~ d i s c o v e r e d ,  w h a t  
s p e c i a l  p r o v i s i o n s  ~ m a d e  f o r  t h e m  i n  y o u r  s c h o o l s ?  T h i r t y -
t w o  r e s p o n d e n t s ,  o r  o v e r  9 1  p e r  c e n t ,  i n d i c a t e d  t h a t  t h e y  
u s e d  t h e  t e c h n i q u e  o f  e n r i c h i n g  t h e  c u r r i c u l u m  w i t h i n  t h e  
r e g u l a r  c l a s s r o o m s  t o  p r o v i d e  f o r  t h e i r  g i f t e d  c h i l d r e n .  
T h r e e  d i s t r i c t s ,  o r  s l i g h t l y  o v e r  8  p e r  c e n t ,  p r o v i d e d  
s p e c i a l  c l a s s e s  f o r  g i f t e d  c h i l d r e n  i n  t h e i r  r e g u l a r  school~ 
F o u r t e e n ,  a m o u n t i n g  t o  4 0  p e r  c e n t ,  a t t e m p t e d  t o  m e e t  t h e  
n e e d s  o f  t h e i r  s u p e r i o r  c h i l d r e n  b y  a c c e l e r a t i n g  t h e m  
t h r c u g h  t h e  g r A d e  l e v e l s .  T h e r e  w e r e  n o  r e s p o n s e s  t h a t  
i n d i c a t e d  a  p o l i c y  o f  s e n d i n g  pu~ils t o  s p e c i a l  s c h o o l s  
w h e r e  m e n t a l l y  g i f t e d  s t u d e n t s  f r o m  a l l  o t h e r  s c h o o l s  o f  
t h e  d i s t r i c t  w e r e  c o n g r e g a t e d .  N o  o t h e r  m e t h o d  o f  p r o v i s i o n  
w a s  i n d i c a t e d ,  w h i l e  t w o  s c h o o l  s y s t e m s ,  o r  l e s s  t h a n  6  p e r  
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cent, did not show any means of meeting this problem. 
Little reflection by the reader is requi~ed to 
determine that the method most frequently used by element-
ary schools of the state to provide for their gifted 
children is the practice of enrichment of the regular class-
room program. The acceleration of these pupils through the 
grade levels, while frequently mentioned, is a much less 
common practice, and there are exceedingly few special 
classes set up for gifted children in the elementary schools. 
If ~enriched curriculum ~used within the regu• 
lar classroom for the gifted child, how ~ this done? Twenty-
nine, or better than 82 per cent of the school system~ 
responding, stated that they enriched the curriculum of the 
regular classroom for their gifted children by providing a 
greater variety of study materials within the same curr-
iculum used by their class. The provision of study materi-
als from grades higher than their own was a method 
employed by fourteen, or 40 per cent of the respondents to 
enrich the curriculum for their gifted. Assignment of 
special projects to gifted children was a medium used by 
twenty-eight, or 80 per cent of the reporting districts. A 
total of six, or over 17 per cent of the systems used 
special study materials designed specifically for use with 
mentally gifted students. Five, or over 14 per cent of the 
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s c h o o l  d i s t r i c t s ,  d i d  n o t  i n d i c a t e  t h e  u s e  o f  a n y  m e t h o d  o f  
c l a s s r o o m  e n r i c h . m e n t  f o r  t h e i r  g i f t e d  c h i l d r e n .  
T a b l e  I I I  g r o u p s  t h e  d i s t r i c t s  u s i n g  c u r r i c u l u m  e n -
r i c h m e n t  f o r  g i f t e d  c h i l d r e n  i n t o  t h e  n u m b e r  o f  d i f f e r e n t  
m e t h o d s  u s e d .  
T A B L E  I I I  
N U M B E R  O F  M E T H C D S  U S E D  B Y  D I S T R I C T S  
F O P  C U R R I C U L U M  E N R I C H M E N T  
N u m b e r  o f  d i s t r i c t s  N u m b e r  o f  m e t h o d s  u s e d  
2  
1  
1 1  2  
1 5  
3  
2  
4  
*  
T o t a l  3 0  
* T h i s  c o l u m n  r e p r e s e n t s  t o t a l  n u m b e r  o f  f a c t o r s  u s e d .  
W h i l e  t h e r e  i s  a  v a r i e t y  o f  m e t h o d s  u s e d  t o  e n r i c h  
t h e  g i f t e d  c h i l d ' s  p r o g r a m ,  t h e  p r e d o m i n a n c e  o f  d i s t r i c t s  
a t t e m p t e d  t o  d o  t h i s  b y  p r o v i d i n g  a  g r e a t e r  v a r i e t y  o f  
s t u d y  m a t s r i s l s  w i t h i n  t h e  s a m e  c u r r i c u l u m  o f  t h e  r e g u l a r  
c l a s s .  T h e  q u e s t i o n  a r i s e s  e s  t o  t h e  n a t u r e  o f  t h e  s t u d y  
m a t e r i a l s  u s e d ,  a n d  d o e s  t h e  g i f t e d  c h i l d  r e c e i v e  a d e q u a t e  
g u i d a n c e  i n  i t s  u s e .  I f  m a t e r i a l s  p r o v i d e d  l e a d  t h e  s t u d e n t  
i n t o  b r o a d e r  f i e l d  t h a t  e x p l o i t  h i s  a b i l i t i e s  t o  t h e  f u l l e s t  
e x t e n t ,  t h e n  t h e y  a r e  a c c o m p l i s h i n g  t h e i r  p u r p o s e .  I f  t h e y  
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are only additional amounts of the same materials used by the 
regular class members, then it can only be termAd as 1tbusy 
work", which would defeat the purpose of the program. 
The practice of using study materials from grades 
higher than the grade level of the gifted child would need 
a great deal of articulation between teachers of the 
different grade levels it if is to be successful. 
Of significance is the indication that some districts 
were using materials of study specifically designed for work 
with gifted children. Perhaps it is through this medium 
that teachers will secure their greatest help in meeting 
this problem in the classroom. This presumption was the 
basis for a survey of text-book publishers, discussed in the 
second section of the present chapter. 
If special classes ~ provided, how ~ they organ-
ized? The provision of each gifted child with an individual 
curriculum according to his abilities and interests was not 
a practice of any of the reporting school systems. One 
district used a single advanced curriculum for all members 
of the soecial class, and one respondent used the procedure 
of keeping the special gifted class intact for all studies. 
The practice of keeping the special gifted class together 
for only part of the school day was employed by two 
districts, or over 5 per cent. No other organizational 
p r a c t i c e s  w e r e  u s e d  i n  r e g a r d  t o  s p e c i a l  c l a s s e s  f o r  t h e  
g i f t e d .  
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A  t o t a l  o f  t h i r t y  d i s t r i c t s ,  o r  o v e r  8 8  p e r  c e n t ,  d i d  
n o t  i n d i c a t e  t b e  u s e  o f  a n y  f o r m  o f  s p e c i a l  c l a s s e s  f o r  t h e i r  
g i f t e d  s t u d e n t s .  
I t  i s  e m p h a t i c a l l y  e m p h a s i z e d  b y  t h e  d a t a  a b o v e  t h a t  
s p e c i a l  c l a s s e s  f o r  g i f t e d  c h i l d r e n  i s  n o t  t h e  c o m m o n  
p r a c t i c e  a m o n g  e l e m e n t a r y  s c h o o l s  o f  t h e  f i r s t  c l a s s  
d i s t r i c t s  i n  t h e  S t a t e  o f  W a s h i n g t o n .  T h i s  f a c t  a p p e a r s  t o  
b e  d i r e c t l y  c o r r e l a t e d  w i t h  t h e  p r a c t i c e  o f  p r o v i d i n g  f o r  
g i f t e d  c h i l d r e n  i n  t h e  r e g u l a r  c l a s s r o o m .  H o w e v e r  s m a l l  t h e  
p e r c e n t a g e ,  t h e r e  w e r e  s o m e  d i s t r i c t s  t h a t  i n d i c a t e d  s o m e  
s e p a r a t i o n  o f  g i f t e d  c h i l d r e n  f o r  s p e c i a l  c l a s s e s .  T h i s  
t h e n ,  p o i n t s  u p  t h e  q u e s t i o n  f o r  f u r t h e r  s t u d y :  C a n  t h e  
n e e d s  o f  t h e  g i f t e d  c h i l d  b e  m o r e  a d e q u a t e l y  m e t  i n  t h e  
r e g u l a r  c l a s s r o o m  i n  a  h e t e r o g e n e o u s  s e t t i n g ,  o r ,  c a n  h i s  
a b i l i t i e s  a n d  t a l e n t s  b e s t  b e  d e v e l o p e d  i n  s p e c i a l  c l a s s e s  
i n  a  h o m o g e n e o u s  g r o u p ?  
I f  s p e c i a l  p r o v i s i o n s  f o r  m e n t 9 l l y  g i f t e d  c h i l d r e n  
a r e  p r a c t i c e d  i n  y o u r  s c h o o l ,  w h a t  ~ t h e  e f f e c t s  o n  
c h i l d r e n ?  W h e n  a s k e d  i f  s u c h  a n  a r r a n g e m e n t  d e v e l o p e d  
s n o b b e r y ,  e i g h t e e n ,  o r  o v e r  5 1  p e r  c e n t  o f  t h e  d i s t r i c t s  
a n s w e r e d  i n  t h e  n e g a t i v e ,  w h i l e  t h e r e  w e r e  n o n e  t h a t  r e p l i e d  
i n  t h e  a f f i r m a t i v e .  S i x t e e n ,  o r  o v e r  4 5  p e r  c e n t  o f  t h e  
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responses indicated that there was not too much stress on 
academic achievement, but two responses indicated that there 
was. In reply to the inquiry as to whether jealousy or 
friction was created, sixteen, or over 45 per cent of the 
responses were negative, and one response was affirmative. 
When asked if the experiences of all class members were 
enriched by special provisions for gifted children only one 
district renlied that they were not, whereas twenty-four, or 
over 68 per cent, stated that they were enriched. Only two 
districts interviewed stated that the program of enrichment 
did not develop leadership, while twenty-two, equaling more 
than 62 per cent, indicated that it did. There were no 
respondents that replied in the negative when asked if 
superior scholarship was developed, whereas twenty, or more 
than 57 of the districts agreed that it was developed. When 
asked if special provisions for gifted students were well 
received by the students, only one system replied that the 
special provisions were not well received, while nineteen, 
or more than 54 per cent of the districts answered in the 
affirmative. Of the total school districts replying to the 
survey, nine, or over 25 per cent, did not check any 
responses to this section of the questionnaire. 
From the opinions expressed by these samplings, it 
~ould seem that a significant number of respondents agreed 
that special provisions for the gifted child had far more 
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b e n e f i c i a l  t h a n  a d v e r s e  e f f e c t s  u p o n  h i m .  
I f  s p e c i a l  p r o v i s i o n s  ! . £ ! : .  m e n t a l l y  g i f t e d  c h i l d r e n  
a r e  p r a c t i c e d  i n  y o u r  s c h o o l s ,  w h a t  ~ t h e  e f f e c t s  u p o n  t h e  
t e a c h e r s ?  T e n  d i s t r i c t s ,  o r  a p p r o x i m a t e l y  2 8  p e r  c e n t ,  
s t a t e d  t h a t  t h e i r  t e a c h e r s  w e r e  n o t  s a t i s f i e d  w i t h  p r e s e n t  
p r a c t i c e s ,  w h e r e a s  e l e v e n ,  o r  o v e r  3 1  p e r  c e n t  w e r e  s a t i s -
f i e d .  O n l y  t w o  s c h o o l  s y s t e m s ,  o r  l e s s  t h a n  6  p e r  c e n t ,  
p o i n t e d  o u t  t h a t  t h e i r  t e a c h e r s  d i d  n o t  e n j o y  w o r k i n g  w i t h  
t h e  g i f t e d  c h i l d r e n ,  w h i l e  t w e n t y - t h r e e ,  o r  o v e r  6 5  p e r  c e n t  
f e l t  t h e i r  t e a c h e r s  d i d  e n j o y  t h i s  w o r k .  N o  o p i n i o n s  w e r e  
e x p r e s s e d  b y  t e n ,  o r  2 8  p e r  c e n t  o f  t h e  r e s p o n d e n t s .  
I t  w o u l d  a p p e a r  f r o m  t h e  a b o v e  d a t a  t h a t  t h e  a t t i -
t u d e s  o f  t e a c h e r s  t o w a r d  t h e  p r a c t i c e s  i n  u s e  a r e  s o m e w h a t  
d i v i d e d ,  b u t  t h a t  a  f a i r  m a j o r i t y  d o  e n j o y  w o r k i n g  w i t h  
g i f t e d  c h i l d r e n .  B e c a u s e  o f  t h e  f a c t  t h a t  n e a r l y  a  t h i r d  
o f  t h e  s c h o o l  d i s t r i c t s  d i d  n o t  e x p r e s s  o p i n i o n s  o n  t h e  
a t t i t u d e s  o f  t h e i r  t e a c h e r s ,  t h e  i n v e s t i g a t o r  b e l i e v e s  t h a t  
n o  c o n c l u s i o n s  c a n  b e  d r a w n .  N o  e x p r e s s i o n ,  h o w e v e r ,  c o u l d  
i n f e r  t h a t  t h e  p r o b l e m  o f  t h e  g i f t e d  c h i l d  w a s  n o t  a  c l e a r  
i s s u e  i n  t h o s e  d i s t r i c t s  n o t  r e s p o n d i n g .  
I f  s p e c i a l  p r o v i s i o n s  f o r  m e n t a l l y  g i f t e d  c h i l d r e n  
a r e  p r a c t i c e d  i n  y o u r  s c h o o l s ,  w h a t  ~ t h e  e f f e c t s  . £ ! ! ,  
s c h o o l ?  N i n e t e e n ,  o r  o v e r  5 4  p e r  c e n t  o f  t h e  s y s t e m s  i n t e r -
v i e w e d  e x p r e s s e d  t h e  o p i n i o n  t h a t  f a c t i o n s  w e r e  n o t  c r e a t e d  
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within the school. There were no indications that factions 
were created. Sixteen, or over 45 per cent of the school 
districts stated that organizational problems were not 
created, while six, or about 17 per cent, stated that pro-
viding for gifted children did cause organizational prob-
lems. There were thirteen districts, over 37 per cent, that 
did not express an opinion. 
From the above cited data, the author is under the 
impression that in school systems where special provisions 
are made for gifted children that factions are not created 
within the school, and that some organizational problems 
were faced. With no opinions being expressed by over 37 per 
cent of those interviewed, it may be that those districts 
had no experiences that would be a basis for an opinion. 
if. special provisions for mentally gifted children 
~practiced in your schools, what ~the effects on 
parents? Sixteen reporting districts, or approximately 47 
per cent, gave negative answers when asked if jealousies 
were developed among parents while only one stated that they 
were. Four, or over 11 per cent, of the districts indicated 
that their parents did not understand the program, and 
thirteen systems, equaling more than 37 per cent, stated 
that their parents did. 
It is very significant that a total of fifteen school 
s y s t e m s  i n t e r v i e w e d ,  e q u a l i n g  n e a r l y  4 3  p e r  c e n t  o f  t h o s e  
s u r v e y e d ,  d i d  n o t  e x p r e s s  a n y  o p i n i o n  r e g a r d i n g  t h e  u n d e r -
s t a n d i n g  o r  a t t i t u d e  o f  t h e  p a r e n t s  o f  t h e i r  s c h o o l s .  T h e  
a u t h o r  i n t e r p r e t s  t h i s  t o  i n d i c a t e  t h a t  p a r e n t s  a r e  n o t  
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a w a r e  o f  a n y  s p e c i a l  p r o v i s i o n s  b e i n g  m a d e  f o r  g i f t e d  c h i l d r e n  
i n  t h o s e  s c h o o l s .  
I f  t h e r e  ~ ~ p l a n n e d  p r o g r a m  f o r  p r o v i d i n g  f o r  t h e  
m e n t a l l y  g i f t e d  c h i l d r e n  i n  y o u r  s c h o o l s ,  i s  i t  b e c a u s e  o f  
t h e  f o l l o w i n g  r e a s o n s ?  S e v e n ,  o r  2 0  p e r  c e n t ,  o f  t h e  
d i s t r i c t s  i n t e r v i e w e d  s t a t e d  t h a t  a  l a c k  o f  s u i t a b l e  
f a c i l i t i e s  w a s  o n e  r e a s o n  f o r  n o t  p r o v i d i n g  a n  a d e q u a t e  
p r o g r a m ,  w h i l e  t w e l v e ,  o r  m o r e  t h a n  3 4  p e r  c e n t ,  a t t r i b u t e d  
t h e  a b s e n c e  o f  a  p l a n n e d  p r o g r a m  t o  o v e r - c r o w d e d  c l a s s r o o m s .  
L a c k  o f  t e a c h e r  p r e p a r a t i o n  w a s  c o n s i d e r e d  b y  e l e v e n ,  r r  
o v e r  3 1  p e r  c e n t  o f  t h e  r e s p o n d e n t s ,  a s  a  r e a s o n  f o r  t h e  
l a c k  o f  a  s u i t a b l e  p r o g r a m .  O n l y  o n e  i n d i c a t e d  t h a t  t h e  
c o m m u n i t y  h a d  a  h o s t i l e  a t t i t u d e  t o w a r d  a  p r o g r a m  o f  t h i s  
s o r t ,  w h i l e  t h r e e  d i s t r i c t s ,  o r  m o r e  t h a n  8  p e r  c e n t ,  d i d  
n o t  f e e l  t h a t  t h e  n e e d  t o  m a k e  s p e c i a l  p r o v i s i o n s  f o r  t h e i r  
g i f t e d  c h i l d r e n  w a s  a p p a r e n t .  O t h e r  r e a s o n s  g i v e n  i n c l u d e d  
f i n a n c i a l  i n a d e q u a c y ,  f o u r ,  o r  o v e r  1 1  p e r  c e n t ;  f a i l u r e  o f  
d i s t r i c t  t o  f a c A  t h e  n e e d ,  o n e ;  a n d  o n e  d i s t r i c t  s t a t e d  t h a t  
t h e y  d i d n ' t  k n o w  h o w  t o  m e e t  t h e  p r o b l e m .  
I t  a p p e a r s  t h a t  t h e  m o s t  p r o m i n e n t  r e a s o n s  f o r  t h e  
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lack of provision for gifted children are over-loaded class-
rooms, lack of teacher preparation, and a lack of suitable 
facilities. This suggests two areas for additional at-
tention, an underlying financial support for such a program, 
and more extensive preparation for teachers in this field. 
THE SURVEY OF TEXT-BOOK PUBLISHERS 
The letters of inquiry, sent to twenty-two text-book 
publishing companies, requested information as to what 
materials were available that were designed specifically to 
meet the needs of gifted children in the classroom. Ten 
publishers, representing slightly more than 45 per cent, 
responded to the letters sent to them. Their replies to 
each of the five areas they were asked to comment upon were 
not all direct answers; therefore, many of the remarks have 
been interpreted according to the best judgment of the 
writer. 
D~ l9u h~ available special editions of basic 
language. arts, social studies, and arithmetic text-books 
that ~ designed specifically for the mentally gifted 
children at each grade level, and ~ correlated with 
subject matter in the regular texts? Ten, or 100 per cent 
of the responses, indicated that no text-books of this 
nature were available. 
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A r e  s u p p l e m e n t a l  t e x t - b o o k s ,  d e s i g n e d  s p e c i f i c a l l y  t o  
e n r i c h  t h e  s u b j e c t  m a t t e r  c o n t a i n e d  i n  t h e  b a s i c  l a n g u a g e  
a r t s ,  s o c i a l  s t u d i e s ,  a n d  a r i t h m e t i c  t e x t s  a v a i l a b l e ?  N i n e ,  
e q u a l i n g  9 0  p e r  c e n t  o f  t h e  c o m p a n i e s  i n t e r v i e w e d ,  s t a t e d  
t h a t  t h e y  d i d  n o t  h a v e  t e x t - b o o k s  o f  t h i s  t y p e .  O n e  
p u b l i s h e r  i n d i c a t e d  t h a t  t h e y  h a d  s o m e  o f  t h e s e  t e x t - b o o k s  
a v a i l a b l e  i n  l a n g u a g e  a r t s  a n d  s o c i a l  s t u d i e s  d e s i g n e d  f o r  
t h i s  p u r p o s e .  
D o  i o u  h a v e  supplemen~! t o  t h e  r e g u l a r  t e a c h e r ' s  
m a n u a l s  o~ ~uides t h a t  g i v e  ~uggestions ~ t o  h o w  t o  ~ 
t h i s  m a t e r i a l  t o  e n r i c h  t h e  p r o g r a m  o f  t h e  m e n t a l l y  g i f t e d  
c h i l d r e n ?  T e n  o f  t h e  r e s p o n s e s ,  o r  1 0 0  p e r  c e n t ,  i n d i c a t e d  
t h a t  t h e y  d i d  n o t  h a v e  m a n u a l s  o r  g u i d e s  o f  t h i s  n a t u r e  
a v a i l a b l e .  
D o  y o u  h a v e  o t h e r  m a t e r i a l s  t h a t  w o u l d  h e l p  c l a s s r o o m  
t e a c h e r s  m e e t  t h e  n e e d s  o f  t h e s e  m e n t a l l y  g i f t e d  c h i l d r e n ?  
E i g h t  p u b l i s h e r s ,  t o t a l i n g  8 0  p e r  c e n t  o f  t h o s e  r e s p o n d i n g  
. t o  t h e  s u r v e y ,  s t a t e d  t h a t  s o m e  m a t e r i a l s  d e s i g n e d  f o r  t h i s  
p u r p o s e  w e r e  a v a i l a b l e .  T w o ,  o r  2 0  p e r  c e n t ,  d i d  n o t  
r e s p o n d  t o  t h i s  q u e s t i o n .  T a b l e  I V  s h o w s  t h e  " o t h e r  h e l p f u l  
m a t e r i a l s "  m e n t i o n e d ,  a n d  t h e  n u m b e r  o f  p u b l i s h e r s  t h a t  
i n d i c a t e d  t h e m  a s  b e i n g  a v a i l a b l e .  
TABLE IV 
NUMBER OF TEXT-BOOK PUBLISHING COMPANIES OFFERING 
HELPFUL MATERIALS FOR THE T~~CHING 
OF GIFTED CHILDREN 
Number of publishing companies 
7 
1 
2 
1 
1 
Other materials 
available* 
Suggested activities 
in manuals and guides 
social studies 
Language arts 
Reader a 
Science 
* Other materials refers to those materials not included 
under basic texts, supplemental texts, or teachers gutdes 
and manuals, not specifically designed for gifted children 
in the elementary school. 
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If you ~ contemplating other materials !.£.£. publica-
tion that would help the classroom teacher meet the needs of 
~~~ ~~ ~- ~ ~- -~~ 
gifted children, please ~ indicate. No future plans for 
the publication of materials were disclosed by any of the 
companies replying to the letter of inquiry. 
It would appear from the above data that the 
publishers of school text-books have not undertaken a program 
that is designed specifically for the mentally gifted 
children in the elementary grades. In most cases, the 
publishers indicated that their text-books were so written 
that there was ample opportunity for the teacher to guide 
the gifted student into further activities and study that 
s h o u l d  m e e t  h i s  e d u c a t i o n a l  n e e d s  o f  p r o g r a m  e n r i c h m e n t .  
H o w e v e r ,  c e r t a i n  c o m m e n t s  c o n t a i n e d  i n  s o m e  o f  t h e  r e p l i e s  
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t o  t h e  s u r v e y  i n d i c a t e d  t h a t  t h e  f a i l u r e  t o  p r o v i d e  t e x t -
b o o k s  s p e c i f i c a l l y  d e s i g n e d  f o r  g i f t e d  c h i l d r e n ,  w a s  n o t  d u e  
t o  t h e  a d e q u a c y  o f  p r e s e n t  p u b l i c a t i o n s ,  b u t  t o  o t h e r  
r e a s o n s .  O n e  p u b l i s h i n g  c o m p a n y  r e p r e s e n t a t i v e  s t a t e d  t h e  
p r o b l e m  t h u s :  
B r i e f l y ,  h o w e v e r ,  t h e  e c o n o m i c s  o f  t h e  s i t u a t i o n  ( h i g h  
o v e r h e a d ,  i n c l u d i n g  h i g h  m a n u f a c t u r i n g  c o s t s )  h a s  m a d e  
i t  i n c r e a s i n g l y  n e c e s s a r y  t h a t  w e  a i m  o u r  b a s a l  t e x t b o o k  
o f f e r i n g s  a t  t h e  l a r g e s t  m a r k e t ,  i . e . ,  t h e  g r e a t  
m a j o r i t y  o f  b o y s  a n d  g i r l s  i n  e l e m e n t a r y  a n d  s e c o n d a r y  
s c h o o l s  b e t w e e n ,  l e t  u s  s a y  a p p r o x i m a t e l y ,  t h e  l o w e s t  
f i f t e e n  p e r  c e n t  a n d  t h e  u p p e r  f i f t e e n  p e r  c e n t  i n  
g e n e r a l  i n t e l l i g e n c e  a n d  a b i l i t y .  I n s o f a r  a s  p o s s i b l e ,  
h o w e v e r ,  w e  h a v e  a t t e m p t e d  a l w a y s  t o  n o t  o n l y  i n c l u d e  
e x t r a  m a t e r i a l  i n  o u r  t e x t b o o k s  f o r  t h e  s u p e r i o r  s t u d e n t  
b u t  t o  p o i n t  t h e  w a y  a n d  o f f e r  s u g g e s t i o n s  a n d  h e l p s  i n  
o u r  t e a c h e r ' s  g u i d e s ,  m a n u a l s ,  a n d  h a n d b o o k s  f o r  c o u r s e  
e n r i c h m e n t  f o r  t h i s  u p p e r  f i f t e e n  p e r  c e n t . l  
A n o t h e r  r e s p o n d e n t  h a d  t h i s  t o  s a y  i n  r e g a r d  t o  t h e  
p r o b l e m  o f  m e e t i n g  t h e  n e e d s  o f  g i f t e d  c h i l d r e n :  
I n  g e n e r a l ,  o f  c o u r s e ,  a l l  p u b l i s h e r s  a r e  m a k i n g ,  a n d  
m u s t  m a k e ,  b o o k s  f o r  t h e  v a s t  m a j o r i t y  o f  p u p i l s  a n d  t h i s  
m e a n s  t h o s e  w h o  a r e  n e i t h e r  g i f t e d  n o r  r e t a r d e d .  H o w -
e v e r ,  a s  y o u  k n o w  t h e r e  i s . m u c h  m a t e r i a l  d e s i g n e d  f o r  
t h e  r e t a r d e d ,  a n d  t h e r e  i s  a  g r e a t  d e a l  o f  d i r e c t i o n  a n d  
s u g g e s t i o n  p r o v i d e d  f o r  t e a c h e r s  w h o  w a n t  t o  d o  a  b e t t e r  
j o b  t h a n  i s  u s u a l l y  d o n e  w i t h  g i f t e d  c h i l d r e n . 2  
T h e  g e n e r a l  p o s i t i o n  t h a t  s e e m s  t o  b e  t a k e n  b y  
p u b l i s h i n g  c o m p a n i e s  i s  e x p r e s s e d  i n  t h e  f o l l o w i n g  s t a t e m e n t  
l A  c o p y  o f  t h i s  l e t t e r  i s  A p p e n d i x  C  o f  t h i s  p a p e r .  
2 A  c o p y  o f  t h i s  l e t t e r  i s  A p p e n d i x  D  o f  t h i s  p a p e r .  
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concerning the help provided teachers in text-book publi-
cations and manuals: 
The arrangement of the materials in the text, the 
end-of-chapter activities, plus the many excellent 
suggestions in our teacher manuals are so written as to 
provide the teacher with more than enough activities to 
challenge the mentally gifted child in her classroom. 
The effecti~e use of all this program is contingent on 
the skill of the teacher.3 
The author recognizes the limitations of this study, 
but considers the data obtained to indicate a trend in the 
practices of text-book publishers with respect to publica-
tions designed to specifically help the mentally gifted 
children in the elementary schools. No conclusions may be 
presented; however, the interpretations of the writer 
gathered from the data obtained are: 
1. In general, text-books, designed primarily for 
the gifted children in the elementary schools 
are not published by the publishing companies 
interviewed. 
2. Very few supplemental text-books, designed spe~ 
cifically for gifted children in the elementary 
schools are published by the publishing companies 
interviewed. 
3. There are no special suppl~ments to the teacher's 
guides or manuals that give suggestions as to how 
to use the specially prepared text-books for 
gifted children. 
4. There is some help offered to the classroom 
teacher in the areas of social studies, language 
arts, readers, and science in new publications of 
3A copy of this letter is Appendix E of this paper. 
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t h e s e  t e x t - b o o k s .  A  l a r g e  p e r  c e n t  o f  t h e  m a n u a l s  
a n d  g u i d e s  c o n t a i n  s u g g e s t e d  a c t i v i t i e s  t h a t  a r e  
i n t e n d e d  t o  e n r i c h  t h e  p r o g r a m  o f  g i f t e d  c h i l d r e n  
u s i n g  r e g u l a r  t e x t - b o o k s .  
5 .  P u b l i s h i n g  c o m p a n i e s  a r e  n o t ,  a t  p r e s e n t ,  
p l a n n i n g  t o  p u b l i s h  t e x t - b o o k s  d e s i g n e d  a p e c i •  
f i c a l l y  f o r  t h e  g i f t e d  c h i l d r e n  i n  t h e  e l e m e n t a r y  
s c h o o l s .  
T h e s e  t r e n d s  w o u l d  s e e m  t o  i n d i c a t e  t h a t  i f  t h e  n e e d  
i s  s h o w n  f o r  t h e  u s e  o f  t e x t - b o o k s  t h a t  a r e  m a d e  s p e c i f i c a l l y  
f o r  t h e  g i f t e d  c h i l d r e n  i n  t h e  e l e m e n t a r y  s c h o o l s ,  t h a t  i t  
w o u l d  e n t a i l  c o n s i d e r a b l e  g u i d a n c e  a n d  p r e s s u r e  f r o m  e d u -
c a t e r s  a s  a  w h o l e .  
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
It is the contention of numerous writers that there 
are many school children who have been endowed with 
exceptionally high intelligence quotients and other capa-
bilities that make them potential leaders in our nation. It 
is further contended that a great many of these gifted 
children never have the opportunity of developing their 
special abilities during their elementary school experiences. 
The responsibility of identifying and providing for the 
special needs of these children lies with the school, for it 
is the underlying philosophy of American public education 
that the educational needs of all our children should be 
provided for. 
The purpose of this study was to investigate the 
current practices of the elementary schools in the State of 
Washington in providing for the educational needs of their 
gifted children, with the ultimate goal of discovering new 
pragtlces that would be useful to the elementary schools of 
Yakima, Washington. 
The thirty-six first class districts in the State of 
Washington were contacted because it was considered that 
they would have comparable problems as Yakima. The wide 
distribution of these districts in the state made the use of 
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t h e  n o r m a t i v e  s u r v e y  t h e  o n l y  p r a c t i c a l  m e a n s  o f  c o n d u c t i n g  
t h e  s t u d y .  A  q u e s t i o n n a i r e ,  c o n s i s t i n g  o f  s i x  a r e a s ,  w a s  
s e n t  t o  t h e  s u p e r i n t e n d e n t s  o f  e a c h  o f  t h e  s c h o o l  s y s t e m s  
s e l e c t e d .  T h e s e  q u e s t i o n s  w e r e :  
1 .  W h a t  c r i t e r i a  i s  u s e d  t o  d e t e r m i n e  m e n t a l l y  
g i f t e d  c h i l d r e n ?  
2 .  W h e n  m e n t a l l y  g i f t e d  c h i l d r e n  a r e  d i s c o v e r e d ,  
w h a t  s p e c i a l  p r o v i s i o n s  a r e  m a d e  f o r  t h e m  i n  y o u r  s c h o o l s ?  
3 .  I f  a n  e n r i c h e d  c u r r i c u l u m  i s  u s e d  w i t h i n  t h e  
r e g u l a r  c l a s s r o o m  f o r  t h e  m e n t a l l y  g i f t e d  c h i l d ,  h o w  i s  t h i s  
d o n e f  
4 .  I f  s p e c i a l  c l a s s e s  a r e  p r o v i d e d ,  h o w  a r e  t h e y  
o r g a n i z e d ' ?  
5 .  
I f  s p e c i a l  p r o v i s i o n s  f o r  m e n t a l l y  g i f t e d  c h i l d r e n  
a r e  p r a c t i c e d  i n  y o u r  s c h o o l s ,  w h a t  a r e  t h e  e f f e c t s ?  
A .  
O n  t h e  c h i l d r e n ?  
B .  
O n  t h e  t e a c h e r s ?  
c .  
O n  t h e  s c h o o l ?  
D .  
O n  t h e  p a r e n t s ?  
6 .  I f  t h e r e  i s  n o  p l a n n e d  p r o g r a m  f o r  p r o v i d i n g  f o r  
t h e  m e n t a l l y  g i f t e d  c h i l d r e n  i n  y o u r  s c h o o l s  i s  i t  b e c a u s e  
o f  ( r e a s o n s  l i s t e d ) ?  
T h e  s t u d y  r e v e a l e d  t h a t  t h e  m o s t  c o m m o n l y  u s e d  
c r i t e r i a  f o r  i d e n t i f y i n g  g i f t e d  c h i l d r e n  w e r e  t h e  i n t e l l i -
g e n c e  q u o t i e n t ,  a c h i e v e m e n t  t e s t  s c o r e s ,  t e a c h e r ' s  
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observation, and performance tests. Intelligence quotients 
ranged from 120 to 140 as minimum scores for identifying 
gifted pupils, and were used as a basis by all reporting 
districts that attempted to identify these children. 
over 91 per cent of the schools contacted attempted 
to provide for their gifted students by enriching their 
curriculum. in a regular classroom, while over 40 per cent 
occasionally accelerated brilliant students through the 
grade levels. Only three districts reported the use of 
special classes designed for their gifted pupils. It is 
obvious that the first class school districts in the State 
of Washington use the method of regular classroom enrich-
ment as the basic means of meeting the needs of their gifted 
children. This was accomplished, in the majority of cases, 
by providing a greater variety of study materials within the 
same curriculum used by the regular students, and by the 
assignment of special projects to the brilliant pupils. 
Some evidence of using materials from higher grades for 
,classroom enrichment were found, and some materials were 
used that were designed specifically for use with gifted 
children. 
The use of special classes for gifted children was 
almost negligible, as over 88 per cent of the reporting 
districts indicated that this procedure was not used, and 
only four systems showed that some type of special classes 
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w e r e  e s t a b l i s h e d .  T h e  e v i d e n c e  c l e a r l y  p o i n t s  o u t  t h a t  
e n r i c h m e n t  o f  r e g u l a r  c l a s s r o o m s  i s  p r a c t i c e d  f a r  m o r e  
f r e q u e n t l y  t h a n  t h e  p r o v i s i o n  o f  s p e c i a l  c l a s s e s  t o  m e e t  t h e  
n e e d s  o f  g i f t e d  c h i l d r e n  i n  t h o s e  e l e m e n t a r y  s c h o o l s  r e p "  
r e s e n t e d .  
W h i l e  t h e  g r e a t  m a j o r i t y  o f  o p i n i o n s  i n d i c a t e d  t h e  
e f f e c t s  o f  s p e c i a l  p r o v i s i o n s  o n  t h e i r  g i f t e d  p u p i l s  w e r e  
b e n e f i c i a l ,  i t  m u s t  b e  r e m e m b e r e d  t h a t  o n l y  a  s m a l l  p e r  c e n t  
o f  s p e c i a l  c l a s s e s  h a d  b e e n  e s t a b l i s h e d  i n  t h e  d i s t r i c t s  
s u r v e y e d .  W h a t  t h e  a d v e r s e  e f f e c t s  u p o n  t h e s e  c h i l d r e n  w o u l d  
b e  i n  a  p r o g r a m  t h a t  e n c o m p a s s e d  s p e c i a l  c l a s s e s  w a s  n o t  
r e v e a l e d  i n  t h i s  s t u d y .  
T h e  a t t i t u d e s  o f  t e a c h e r s  t o w a r d  t h e  c u r r e n t  p r a c t i c e s  
o f  p r o v i d i n g  f o r  g i f t e d  c h i l d r e n  i n  t h e i r  s c h o o l s  w a s  n o t  
c o n c l u s i v e l y  e s t a b l i s h e d .  A  f a i r  m a j o r i t y  o f  d i s t r i c t s ,  
h o w e v e r ,  c i d  i n d i c a t e  t h a t  t h e i r  t e a c h e r s  e n j o y e d  w o r k i n g  
w i t h  b r i l l i a n t  p u p i l s .  
T h e  s c h o o l s  w e r e  n o t  a f f e c t e d  b y  f a c t i o n s  d e v e l o p e d  
· f r o m  m a k i n g  s p e c i a l  p r o v i s i o n s  f o r  t h e  g i f t e d ,  a n d  v e r y  f e w  
o r g a n i z a t i o n a l  p r o b l e m s  d e v e l o p e d .  I t  i s  w e l l  t o  c o n s i d e r ,  
h o w e v e r ,  t h a t  t h e  v a s t  m a j o r i t y  o f  d i s t r i c t s  h a d  n o  s p e c i a l  
c l a s s e s  f o r  t h e i r  g i f t e d .  W h a t  p r o b l e m s  w o u l d  a r i s e  f r o m  
t h e  u s e  o f  s p e c i a l  c l a s s e s  l n  t h e i r  e l e m e n t a r y  s c h o o l s  w a s  
n o t  d i s c l o s e d  f r o m  t h e  i n v e s t i g a t i o n .  
N e a r l y  4 3  p e r  c e n t  o f  t h e  d i s t r i c t s  i n t e r v i e w e d  g a v e  
no expression as to the effects of special provisions for 
gifted children upon their students' parents. This would 
seem to indicate a lack of com.munication between parents 
and the schools, or that parents are not aware of any 
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special provisions being made. No cases of jealousies were 
reported among parents in their schools, and only four 
districts stated that the parents of their schools did not 
understand the program, wbile 11 per cent did. An interpre-
tation may be made that the efforts of these school districts 
to provide for their sifted children are not of general 
knowledge to the parents, or that little is being done by 
the districts that is significant enough to warrant the 
attention of the parents. 
The most prominent reasons for not providing for 
gifted children among the districts surveyed were over-
loaded classrooms, lack of teacher preparation, and a lack 
of suitable facilities. These reasons suggest needed im-
provement in the financial support of such a program,public 
,kno1J'.rledge of the problem, and a program of training teachers 
and administrators to work with these exceptional children. 
In an attempt to discover what materials are available 
that are designed specifically for use with gifted children, 
a letter of inquiry was sent to twenty-two text-book 
~ublishers. The letter contained the following questions: 
1. Do you have available, special editions of basic 
l a n g u a g e  a r t s ,  s o c i a l  s t u d i e s ,  a n d  a r i t h m e t i c  t e x t - b o o k s  
t h a t  a r e  d e s i g n e d  s p e c i f i c a l l y  f o r  t h e  m e n t a l l y  g i f t e d  
c h i l d r e n  a t  e a c h  g r a d e  l e v e l ,  a n d  a r e  c o r r e l a t e d  w i t h  s u b -
j e c t  m a t t e r  i n  t h e  r e g u l a r  t e x t s ?  
5 0  
2 .  A r e  s u p p l e m e n t a l  t e x t - b o o k s ,  d e s i g n e d  s p e c i f l c a l l y  
t o  e n r i c h  t h e  s u b j e c t  m a t t e r  c o n t a i n e d  i n  t h e  b a s i c  l a n g u a g e  
a r t s ,  s o c i a l  s t u d i e s ,  a n d  a r i t h m e t i c  t e x t s  a v a i l a b l e ?  
3 .  D o  y o u  h a v e  s u p p l e m e n t s  t o  t h e  r e g u l a r  t e a c h e r ' s  
m a n u a l s  o r  g u i d e s  t h a t  g i v e  s u g g e s t i o n s  a s  t o  h o w  t o  u s e  
t h i s  m a t e r i a l  t o  e n r i c h  t h e  p r o g r a m  o f  t h e  m e n t a l l y  g i f t e d  
c h i l d r e n ?  
4 .  D o  y o u  h a v e  o t h e r  m a t e r i a l s  t h a t  w o u l d  h e l p  clas~ 
r o o m  t e a c h e r s  m e e t  t h e  n e e d s  o f  t h e s e  m e n t a l l y  g i f t e d  
c h i l d r e n ?  
5 .  I f  y o u  a r e  c o n t e m p l a t i n g  o t h e r  m a t e r i a l  f o r  
p u b l i c a t i o n  t h a t  w o u l d  h e l p  t h e  c l a s s r o o m  t e a c h e r  m e e t  t h e  
n e e d s  o f  g i f t e d  c h i l d r e n ,  p l e a s e  s o  i n d i c a t e .  
~eturns f r o m  t h e  t e n  p u 8 l i s h e r s  r e s p o n d i n g ,  c a n  b e  
, s u m m a r i z e d  b r i e f l y  b y  s a y i n g  t h a t  n o  t e x t - b o o k s  a r e  a v a i l -
a b l e  t h a t  h a v e  b e e n  d e s i g n e d  s p e c i f i c a l l y  f o r  t h e  i n s t r u c t i o n  
o f  g i f t e d  c h i l d r e n ,  a n d  t h a t  f e w  s u p p l e m e n t a l  t e x t - b o o k s  
d e s i g n e d  p r i m a r i l y  f o r  u s e  w i t h  g i f t e d  c h i l d r e n  a r e  
p u b l i s h e d .  
T h e r e  i s  s o m e  h e l p  o f f e r e d  t o  c l a s s r o o m  t e a c h e r s  i n  
t h e  a r e a s  o f  s o c i a l  s t u d i e s ,  l a n g u a g e  a r t s ,  r e a d e r s ,  a n d  
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science in new publications of these books. A large per 
cent of the manuals ana guiae books contain suggested 
activities that are intended to enrich the program of the 
superior stuaents using regular text-books. At present, 
publishing companies are not planning to publish text-books 
aesignea specifically for the gifted children in the ele-
mentary schools. 
While these indications are aerived from such a 
limited number of publishers and cannot be construed as 
conclusions, the trends presented would seem to indicate 
that much needs to be done in the publication of instruction-
al material designed specifically for the teaching of gifted 
children. 
The limitations of the study must temper any recomm-
endations that could be made from an interpretation of the 
data obtained. These limitations are listed as follows. 
Limitations of the survey of first class school 
districts. 
1. Only the thirty-six first class districts in the 
State of Washington were surveyed. 
2. The normative survey was employed, rather than 
personal interviews. 
3. Only thirty-five of the thirty-six districts 
replied to the survey. 
4. Some items were not answered either positively 
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o r  n e g a t i v e l y .  
5 .  P o s s i b l e  v a r i a n c e s  i n  i n t e r p r e t a t i o n  o f  t h e  
q u e s t i o n n a i r e  b y  t h e  r e s p o n d e n t s .  
L i m i t a t i o n s  o f  t h e  s u r v e y  o f  t e x t - b o o k  p u b l i s h e r s .  
1 .  T h e  l i m i t e d  n u m b e r  o f  t e x t - b o o k  p u b l i s h e r s  
s u r v e y e d .  
2 .  T h e  s m a l l  p e r  c e n t  o f  r e t u r n s .  
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3 .  V a r i a n c e s  o f  i n t e r p r e t a t i o n s  o f  t h e  l e t t e r  b y  t h e  
r e s p o n d e n t s .  
4 .  S o m e  q u e s t i o n s  n o t  r e p l i e d  t o  b y  d i r e c t  a n s w e r s ,  
n e c e s s i t a t i n g  t h e  f a c t o r  o f  t h e  a u t h o r ' s  j u d g m e n t  i n  
i n t e r p r e t i n g  t h e  a n s w e r s  r e c e i v e d .  
R E C O M M E N D A T I O N S  
I n  l i g h t  o f  t h e  f i n d i n g s  o b t a i n e d  f r o m  t h e  s u r v e y  o f  
f i r s t  c l a s s  s c h o o l  d i s t r i c t s  i n  t h e  S t a t e  o f  W a s h i n g t o n ,  
f r o m  t h e  l e t t e r  o f  i n q u i r y  t o  t h e  t e x t - b o o k  p u b l i s h e r s ,  a n d  
f r o m  a  r e v i e w  o f  t h e  l i t e r a t u r e  i n  t h e  f i e l d ,  t h e s e  r e c o m m -
e n d a t i o n s  a r e  m a d e :  
1 .  T h a t  a  c o m m i t t e e ,  c o n s i s t i n g  o f  r e p r e s e n t a t i v e s  
f r o m  t h e  t e a c h i n g  c o r p s ,  s u p e r v i s o r y  s t a f f ,  a n d  e l e m e n t a r y  
p r i n c i p a l s ,  b e  a p p o i n t e d  b y  t h e  a d m i n i s t r a t i v e  o f f i c e r s  o f  
t h e  s c h o o l  d i s t r i c t  t o  s t u d y  t h e  g e n e r a l  p r o b l e m  o f  p r o -
v i d i n g  f o r  t h e  g i f t e d  c h i l d r e n  i n  t h e  e l e m e n t a r y  s c h o o l s  o f  
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Ya.kima. 
2. That the appointed committee make recommendations 
to the a.ppointive officers in regard to: 
A. Establishing consistent methods of identifying 
gifted children in the elementary schools of 
the city. 
B. Desirable practices for providing for the 
gifted children in the elementary schools of 
the city. 
C. Materials of instruction that should be 
available for the use of the classroom teacher 
in providing for gifted children in the ele-
mentary schools. 
3. That a portion of the city-wide in-service 
training of teachers be devoted to the problem of meeting 
the needs of the gifted children. 
4. That the specific needs of the gifted be provided 
for by the Yakima elementBry schools, in at least to the 
'Same degree that the retarced pupils are pr·ovided for. 
5. That requests be made to publishers to provide 
more suitable material for the instruction of gifted 
children in the elementary schools. 
The author does not consider these reco~.rnendations 
to be adequate nor complete, tut cue to the inconclusiveness 
of the entire study, more specific recom:nendations are not 
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p o s s i b l e  a t  t h i s  t i m e .  I t  i s  t h e  w r i t e r ' s  h o p e  t h a t  t h i s  
s t u d y  w i l l  p l a y  a  s m a l l  p a r t  i n  f o c u s i n g  ~ttention u p o n  t h e  
n e g l e c t e d  g i f t e d  c h i l d r e n  i n  o u r  e l e m e n t a r y  s c h o o l s .  
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APPENDIX A 
Barge-Lincoln School 
North Naches and "E" Street 
Yakima, Washington 
Dear 
In cooperation with Central Washington College of 
Education, a study is being made to determine what the 
practices are among the first-class school districts in the 
State of Washington in providing for the mentally gifted 
children in the elementary schools. 
Since this survey is based on a selected sampling, 
the report of each school is extremely important if the 
results are to be valid. Your cooperation will be greatly 
appreciated. 
If you desire to have the results of this survey 
sent to you, please indicate below: 
Please send me a copy of the results of this 
survey. 
If possible, we would like to have this ques-
tionnaire returned by April 30, 1953. 
Thank you for cooperating in this matter. 
Sincerely yours, 
Earl Knuth 
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P a g e  2  
P l e a s e  c h e c k  a l l  i t e m s  i n  t h e  s e r i e s  t h a t  a p p l y  t o  
t h e  e l e m e n t a r y  s c h o o l s  o f  y o u r  d i s t r i c t .  
1 .  W h a t  c r i t e r i a  i s  u s e d  t o  d e t e r m i n e  m e n t a l l y  g i f t e d  
c h i l d r e n ?  
( a )  I n t e l l i g e n c e  q u o t i e n t  s c o r e s .  
M i n i m u m  s c o r e  u s e d .  
( b )  A c h i e v e m e n t  t e s t  r e s u l t s .  
( c )  T e a c h e r  O b s e r v a t i o n .  
{ d )  P e r f o r m a n c e  T e s t s .  
( e )  O t h e r  
- - - - - - - - - - -
2 .  W h e n  m e n t a l l y  g i f t e d  c h i l d r e n  a r e  d i s c o v e r e d ,  w h a t  
s p e c i a l  p r o v i s i o n s  a r e  m a d e  f o r  t h e m  i n  y o u r  
s c h o o l s ?  
( a }  E n r i c h e d  c u r r i c u l u m  w i t h i n  t h e i r  
r e g u l a r  c l a s s r o o m .  
( b )  P r o v i d e  s p e c i a l  c l a s s e s  f o r  m e n t a l l y  
g i f t e d  c h i l d r e n  i n  t h e i r  r e g u l a r  s c h o o l .  
(  c )  S e n t  t o  a  s p e c i a l  r o o m  • l l l h e r e  m e n t a l l y  
g i f t e d  c h i l d r e n  f r o m  a l l  o t h e r  s c h o o l s  
o f  t h e  d i s t r i c t  a r e  c o n g r e g a t e d .  
( d }  A c c e l e r a t e  c h i l d ' s  p r o g r e s s  t h r o u g h  
t h e  g r a d e  l e v e l s .  
{ e )  O t h e r  
~~~~~~~~~~ 
~~~ 
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3. If an enriched curriculum is used within the regular 
classroom for the mentally gifted child, how is 
this done? 
(a} Provide a greater variety of study 
materials within the same curriculum 
used by his class. 
(b) Provide study materials from grades 
higher than his own. 
(c) Assignment of special projects. 
(d) use special study materials 
designed specifically for mentally 
gifted children. 
4. If special classes are provided, how are they 
organized? 
(a) Each child is provided with an 
individual curriculum according to 
his abilities and interests. 
(b) One advanced curriculum for all 
members of the class. 
(c) Class remains intact for all studies. 
(d) Class is together only for part of the 
school day for advanced study. 
(e) Other organizational practices 
6 2  
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5 .  I f  s p e c i a l  p r o v i s i o n s  f o r  m e n t a l l y  g i f t e d  c h i l d r e n  
a r e  p r a c t i c e d  i n  y o u r  s c h o o l s ,  w h a t  a r e  t h e  e f f e c t s ?  
( a )  O n  c h i l d r e n .  
1 .  D e v e l o p s  s n o b b e r y  Y e s  N o  
2 .  T o o  m u c h  s t r e s s  o n  a c a d e m i c  
a c h i e v e m e n t .  Y e s  N o  
3 .  C r e a t e s  j e a l o u s y  a n d  
f r i c t i o n .  Y e s  N o  
4 .  E n r i c h e s  e x p e r i e n c e s  o f  
a l l  c l a s s  m e m b e r s .  Y e s  N o  
5 .  D e v e l o p s  l e a d e r s h i p .  Y e s  N o  
6 .  D e v e l o p s  s u p e r i o r  s c h o l a r -
s h i p .  Y e s  N o  
7 .  W e l l  r e c e i v e d  b y  s t u d e n t s .  Y e s  N o  
{ b )  O n  t e a c h e r s .  
1 .  T e a c h e r s  s a t i s f i e d  w i t h  
p r e s e n t  p r a c t i c e s .  
2 .  T e a c h e r s  e n j o y  w o r k i n g  
w i t h  m e n t a l l y  g i f t e d .  
( c )  O n  s c h o o l .  
1 .  C r e a t e s  f a c t i o n s  w i t h i n  
t h e  s c h o o l .  
Y e s  
N o  
Y e s  N o  
Y e s  N o  
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2. Creates organizational 
problems. Yes No 
(d) On parents. 
l. De-velops jealousy. Yes No 
2. Parents understand the 
school program. Yes No 
6. If there is no planned program for providing for the 
mentally gifted child in your schools is it because 
of 
(a} Lack of suitable facilities. 
{b) over loaded classrooms. 
(c) Lack: of teacher preparation. 
{d) Hostile community attitude. 
( e) Need not apparent. 
(f) Other 
G e n t l e m e n :  
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B a r g e - L i n c o l n  S c h o o l  
N o r t h  N a c h e s  a n d  " E "  S t r e e t  
Y a k i m a ,  W a s h i n g t o n  
M a y  1 3 ,  1 9 5 3  
I n  c o o p e r a t i o n  w i t h  t h e  C e n t r a l  W a s h i n g t o n  C o l l e g e  o f  
E d u c a t i o n  a n d  t h e  p u b l i c  s c h o o l s  o f  Y a k i m a ,  
1
. v a s h i n g t o n ,  a  
s u r v e y  i s  b e i n g  c o n d u c t e d  t o  d e t e r m i n e  w h a t  p r o v i s i o n s  a r e  
m a d e  f o r  e x c e p t i o n a l l y  m e n t a l l y  g i f t e d  c h i l d r e n  i n  t e x t  b o o k  
p u b l i c a t i o n s  a v a i l a b l e  f o r  u s e  i n  t h e  e l e m e n t a r y  g r a d e s  o f  
p u b l i c  s c h o o l  s y s t e m s .  T o  b e  s p e c i f i c ,  w o u l d  y o u  i n d i c a t e  
w h a t  m a t e r i a l s  a r e  a v a i l a b l e  f r o m  y o u r  c o m p a n y  t h a t  w o u l d  
f i t  t h e  f o l l o w i n g  n e e d s  o f  g i f t e d  c h i l d r e n :  
1 .  S p e c i a l  e d i t i o n s  o f  b a s i c  l a n g u a g e  a r t s ,  
s o c i a l  s t u d i e s ,  a n d  a r i t h m e t i c  t e x t  b o o k s  t h a t  a r e  
d e s i g n e d  s p e c i f i c a l l y  f o r  t h e  m e n t a l l y  g i f t e d  c h i l d r e n  
a t  e a c h  g r a d e  l e v e l ,  a n d  a r e  c o r r e l a t e d  w i t h  s u b j e c t  
m a t t e r  i n  t h e  r e g u l a r  t e x t s .  
2 .  S u p p l e m e n t a l  t e x t  b o o k s  d e s i g n e d  s p e c i f i c a l l y  
t o  A n r i c h  t h e  s u b j e c t  m a t t e r  c o n t a i n e d  i n  t h e  b a s i c  
1 9 . n g u a g e  a r t s ,  s o c i a l  s t u d i e s ,  a n d  a r i t h m e t i c  t e x t s .  
3 .  S u p p l e m e n t s  t o  t h e  r e g u l a r  t e a c h e r s  m a n u a l s  o r  
g u i d e s  t h a t  g i v e  s u g g e s t i o n s  a s  t o  h o w  t o  u s e  t h i s  
m a t e r i a l  t o  e n r i c h  t h e  p r o g r a m  o f  t h e  ~entally g i f t e d  
c h i l d r e n .  
I f  y o u  h a v e ,  o r  a r e  c o n t e m p l a t i n g ,  o t h e r  m a t e r i a l s  t h a t  
w o u l d  h e l p  t h e  c l a s s r o o m  t e a c h e r  m e e t  t h e  n e e d s  o f  t h e s e  
' m e n t a l l y  g i f t e d  c h i l d r e n ,  p l e a s e  s o  i n d i c a t e .  
V i e  w o u l d  a p p r e c i a t e  i t  v e r y  m u c h  i f  y o u r  c o m m e n t s  w o u l d  
r e a c h  u s  b e f o r e  t h e  e n a  o f  M a y .  T h a n k  y o u  f o r  y o u r  c o o p e r -
a t i o n  i n  t h i s  m a t t e r .  
S i n c e r e l y  y o u r s ,  
E a r l  F .  K n u t h  
E K : w l a  
APPENDIX C 
THE MACMILLAN COMPANY 
Pacific Coast Branch 
350 Mission Street, San Francisco 5 
J. E. Leslie, Manager 
Mr. Earl F. Knuth 
Barge-Lincoln School 
May 18, 1953 
North Naches and "E" Street 
Yakima, Washington 
Dear Mr. Knuth: 
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Your letter of May 13, with reference to what textbook 
materials we have available for the exceptionally mentally 
gifted child, just reached my desk. Offhand, judging from 
the continual flow of requests we receive for "textbooks of 
small vocabulary load but of more mature concepts and a 
higher interest level", we might assume that all of the ele-
mentary textbook materials available today were for the 
exceptionally mentally gifted child. 
While I cen hardly speak with authority about what The 
Macmillan Comp~ny is planning for the future in the way of 
special textbook materials for the mentally gifted, I am 
sending your letter and a copy of my reply to our New York 
Editorial Division with the thought that the people in our 
,Head Office may have some comments for you on this subject. 
Briefly, however, the economics of the situation (high over• 
head, including high manufacturing costs) has made it in-
creasingly necessary that we aim our basal textbook offer-
ings at the largest market, i.e., the great majority of boys 
and girls in elementary and secondary schools between, let 
us say approximately, the lowest fifteen percent and the 
upper fifteen percent in general intelligence and ability. 
Insofar as possible, however, we have attempted always to 
not only include extra material in our textbooks for the 
superior student but to point the way and offer suggestions 
and helps in our teacher's guides, menuals, and handbooks 
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f o r  c o u r s e  e n r i c h m e n t  f o r  t h i s  u p p e r  f i f t e e n  : t : e r c e n t .  
T o  a n s w e r  s p e c i f i c a l l y  y o u r  q u e s t i o n s ,  T h e  M a c m i l l a n  C o m p a n y  
d o e s  n o t  a t  t h e  p r e s e n t  t i m e  o f f e r :  
( 1 )  S p e c i a l  e d i t i o n s  o f  b a s i c  l a n g u a g e  a r t s ,  s o c i a l  
s t u d i e s ,  a n d  a r i t h m e t i c  t e x t b o o k s  d e s i g n e d  s p e c i f i -
c a l l y  f o r  t h e  m e n t a l l y  g i f t e d  c h i l d  a t  e a c h  g r a d e  
l e v e l  a n d  c o r r e l a t e d  w i t h  s u b j e c t  m a t t e r  i n  t h e  
r e g u l a r  t e x t s .  
( 2 )  S u p p l e m e n t a l  t e x t  b o o k s  d e s i g n e d  s p e c i f i c a l l y  t o  
e n r i c h  s u b j e c t  m a t t e r  c o n t a i n e d  i n  t h e  b a s i c  
l a n g u a g e  a r t s ,  s o c i a l  s t u d i e s ,  a n d  a r i t h m e t i c  t e x t s .  
( 3 )  S u p p l e m e n t s  t o  t h e  r e g u l a r  t e a c h e r s  m a n u a l s  o r  
g u i d e s  t h a t  g i v e  s u g g e s t i o n s  a s  t o  h o w  t o  u s e  t h e  
m a t e r i a l  d e s c r i b e d  u n d e r  ( 1 )  a n d  ( 2 ) .  
I  c a n n o t  t e l l  y o u  w h e t h e r  o u r  C o m p a n y  i s  c o n t e m p l a t i n g  t h e  
p u b l i s h i n g  o f _  m a t e r i a l s  s p e c i f i c a l l y  d e s i g n e d  t o  m e e t  t h e  
n e e d s  o f  t h e s e  m e n t a l l y  g i f t e d  c h i l d r e n .  P e r h a p s  o u r  E d i -
t o r i a l  D i v i s i o n  i n  N e w  Y o r k  w i l l  w r i t e  y o u  o n  t h i s  p o i n t .  
w e  a p p r e c i a t e  y o u r  w r i t i n g  u s  a b o u t  t h i s  p r o b l e m .  
J E L : b m  
S i n c e r e l y  y o u r s ,  
S i g n e d  
( J .  E .  L e s l n N i >  
J .  E .  L e s l i e  
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328 south Jefferson Street 
Chicago 6, Illinois 
Mr. Earl F. Knuth 
Barge-Lincoln School 
May 20, 1953 
North Naches and "E" Street 
Yakima, Washington 
Dear Mr. Knuth: 
Your interesting and challenging communication in 
regard to material for gifted children has been sent on to 
me here. 
I may say that this is a matter that has engaged the 
attention of authors and publishers for a long time. I am 
not at all sure that we or anyone else has done anything 
very final about the problem. In general, of course, all 
publishers are making, and must make, books for the vast 
majority of pupils and this means those who are neither 
gifted nor retarded. However, as you know there is much 
material designed for the retarded, and there is a great 
deal of direction and suggestion provided for teachers who 
want to do a better job than is usually done with gifted 
children. 
Adding a specific answer to your three points, I have 
this to say: 
(l) we do not have special editions of any of our boo~ 
designed specifically for mentally gifted children. 
(2) We do have supplemental material designed specifi-
cally to enrich the subject matter in some of the basic 
language arts and in the social studies program. These en-
richment programs accompany the following titles in our ele-
mentary social studies program: Our Country, A world Back-
ground of Modern NRtions, and The united states of America. 
These supplemental enrichment programs would provide just 
about all the suggestions and actual additional study that 
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g i f t e d  c h i l d r e n  w o u l d  b e  l i k e l y  t o  w a n t  i n  t h i s  a r e a .  W e  
a l s o  h a v e  a d d i t i o n a l  p r a c t i c e  b o o k s  a n d  d i r e c t i o n a l  e x e r c i s e  
m a t e r i a l  i n  t h e  e l e m e n t a r y  l a n g u a g e  p r o g r a m  t h o u g h  t h e  e n r i c h -
m e n t  a s  s u c h  i s  n o t  s o  p r o m i n e n t  i n  t h i s  a r e a . .  
( 3 )  w e  d o  n o t  h a v e  w h a t  w e  s h o u l d  c a l l  s u p p l e m e n t s  t o  
t h e  r e g u l a r  t e a c h e r s '  m a n u a l s  o r  g u i d e s  t h a t  a r e  h e l p f u l  i n  
t h i s  r e s p e c t .  H o w e v e r ,  i n  e v e r y  m a n u a l  t h a t  w e  p u b l i s h  w e  
m a k e  e v e r y  e f f o r t  t o  p r o v i d e  f o r  i n d i v i d u a l  d i f f e r e n c e s  
w i t h i n  c l a s s  g r o u p s ,  a n d  w h e n  w e  s a y  " i n d i v i d u a l  d i f f e r e n c e s n  
w e  h a v e  a l m o s t  a l w a y s  i n  m i n d  t h o s e  p u p i l s  w h o  m a y  b e n e f i t  
f r o m  t h e  a d d i t b n a l  w o r k - - t h a t  i s ,  t h e  g i f t e d .  I n  a l l  o u r  
r e a d e r  m a n u a l s ,  f o r  e x a m p l e ,  a d d i t i o n a l  a c t i v i t i e s  a r e  
s u g g e s t e d .  T h i s  i s  t r u e  a l s o  o f  o u r  c o m p l e t e  m a n u a l  s e r i e s  
t h a t  a c c o m p a n i e s  o u r  h e a l t h  b o o k s  a n d  o u r  E n g l i s h  b o o k s .  
T h e s e  s u g g e s t i o n s  f o r  f u r t h e r  r e l a t e d  a c t i v i t i e s  a p p e a r  
c o n s i s t e n t l y  i n  t h e s e  m a n u a l s  a n d  w e  c o n s i d e r  t h e m  a n  
i m p o r t a n t  p a r t  o f  t h e  g u i d a n c e  w e  a t t e m p t  t o  g i v e  t e a c h e r s .  
I  m a y  s a y  i n  t h i s  c o n n e c t i o n  t h a t  i n  a l l  o u r  t e x t s  t h e m •  
s e l v e s  w e  h a v e  s u g g e s t e d  a c t i v i t i e s  a n d  p r e s e n t  a d d i t i o n a l  
a c t i v i t i e s  f o r  c a p a b l e  p u p i l s  t o  d o  m o r e  t h a n  t h e  m i n i m u m  
r e q u i r e m e n t s  o f  a  p a r t i c u l a r  c l a s s .  T h e s e  a d d i t i o n a l  
a c t i v i t i e s ,  a p p e a r i n g  i n  t h e  t e x t b o o k s  t h e m s e l v e s ,  a r e  a  
d e f i n i t e  p a r t  o f  o u r  e x e r c i s e  p r o g r a m  i n  e l l  o u r  s o c i a l  
s t u d i e s  t e x t s .  
W e  b e l i e v e  t h a t  m a t e r i a l  d e s i g n e d  f o r  g i f t e d  c h i l d r e n  
s h o u l d  b e  i n t e g r a t e d  s o  f a r  a s  p o s s i b l e  w i t h  t h e  m a t e r i a l  
p r e s e n t e d  f o r  a v e r a g e  c h i l d r e n .  T h a t  i s  w h y  I  a m  u n a b l e  t o  
g i v e  y o u  l i s t s  a n d  t i t l e s  t h a t  w o u l d  m e . k e  m y  r e p l y  s e e m  m o r e  
s p e c i f i c .  I  c a n  o n l y  s a y  t h a t  I  f e e l  q u i t e  c e r t a i n  t h a t  a n y  
c o m p l e t e  p r o g r a m  t h a t  w e  h a v e  p u b l i s h e d  d o e s  a  g o o d  j o b  o f  
t a k i n g  c a . r e  o f  g i f t e d  c h i l d r e n ,  e v e n  t h o u g h  w e  c a n n o t  s a y - -
" H e r e  a r e  o u r  6 ,  8 ,  1 0 ,  b o o k s  d e s i g n e d  s p e c i f i c a l l y  t o  
a c c o m p l i s h  t h i s  p u r p o s e . t t  
I  h o p e  t h i s  r e p l y  i s  o f  s o m e  u s e  t o  y o u  i n  y o u r  s u r v e y ,  
a n d  I  d o  w a n t  t o  a s s u r e  y o u  t h a t  I  c o n s i d e r  t h e  s u r v e y  v e r y  
m u c h  w o r t h  w h i l e  b e c a u s e  I  b e l i e v e  t h a t  b y  a n d  l a r g e  g i f t e d  
c h i l d r e n  a r e  t o o  o f t e n  n e g l e c t e d  i n  o u r  s c h o o l s .  
A F G : a l  
v e r y  t r u l y  y o u r s ,  
L  A  I  D  L  A  W  B  R  0  T  H  E  R  S  
B y  ( S i g n e d  
A r t h u r  F .  G i d d i n g s  
E d i t o r  
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APPENDIX E 
SILVER BURDETT COMPANY • • TEXTBOOK PUBLISHERS 
Mr. Earl F. Knuth 
Principal 
Barge Elementary School 
North Naches and E Street 
Yakima, Washington 
Dear Mr. Knuth: 
J. K. Gill Building 
408 s. w. Fifth Avenue 
Portland 4, Oregon 
May 27, 1953 
Thank you for your letter of May 13, inquiring about our 
materials for the exceptionally mentally gifted child. Your 
letter was sent to me for reply. I am the Silver Burdett 
representative for washing~on and Oregon. 
The honest answer to your specific questions is no. We do 
not publish any materials that are intended solely for the 
use of mentally gifted children. At Hunter College in New 
York, and in several other schools that have special classes 
for gifted children our materials are used, but they were 
not prepared for that special purpose. 
The arrangement of the materials in the text, the end-of-
chapter activities, plus the many excellent suggestions in 
our teacher manuals are so written as to provide the teacher 
. with more than enough activities to challenge the mentally 
· gifted child in her classroom. The effective use of all 
this program is contingent on the skill of the teacher. 
The Silver Burdett Company, on a nation-wide basis, is the 
leading publisher in the fields of arithmetic, music, 
spelling, and geography. Much of the success we enjoy is 
due to the careful attention to the needs of individual 
pupils in the preparation of our programs. 
Enclosed is a order list giving a listing of our more 
important titles. I trust this information will be helpful 
to you on your project. 
Sincerely yours, 
A. M. (Sam) Johnson 
